SCHEME OF EXAMINATION FOR B. ED. TWO YEAR PROGRAME
(To be implemented from the Session 20157)

YEAR |
Course No. of TeachingHours
Nomenclature Max. Marks Credits per Week
Total Theory (Exim Hours:
Internal Marks)
Assessment
Childhoodand 100 |80 20 4 Credits 4
l Growing up (3 HRS: 80)
I Contemporary 100 80 20 4 Credits 4
India and Educatior, (3 HRS: 80)
Ml Learning and 100 80 20 4 Credits 4
Teaching (3 HRS: 80)
Pedagogy of School 100 80 20 4 Credits 4
IV&YV | Subject 1* (3 HRS:80)
Pedagogy of School 100 80 20 4 Credits 4
IV&V | Subject IF (3 HRS: 80)

Enhancing Professional Capacities (EPC) Practicum

VI (A) Reading and 50 2 Credits
Reflecting on Texts

VI (B) Drama and Artin | 50 2 Credits
Education

VII (A) Critical 50 2 Credits
Understanding of
ICT

VIl (B) Understanding the | 50 2 Credits
Self
Total Marks 700 Total 28 Credits

Credits

NOTE: Engagement with the Field in the School for two weeks: Tasks and Assignments for all
the theory papers**



YEAR I

Course No. of Teaching
Nomenclature Max. Marks Credits Hours per
Total | Theory Week
Internal (Exam Hours:
| Knowledge and 100 80 20 4 Credits 4
Curriculum (3.00 HRS: 80)
I Assessment for 100 80 20 4 Credits 4
Learning (3.00 HRS: 80)
Ml Creating an Inclusive| 100 80 20 4 Credits 4
School (3.00 HRS: 80)
IV (A) | Language Across the|l 50 40 10 2 Credits 2
Curriculum (1.30HRS: 40)
IV (B) | Understanding 50 40 10 2 Credits 2
Disciplines and (1.30 HRS: 40)
Subjects
V (A) | Gender, School & 50 40 10 2 Credits 2
Society (1.30 HRS: 40)
V (B) Option Course 50 40 10 2 Credits 2
Any one of the (1.30 HRS: 40)
following:
1. Work Education
2. Health, Physical
and Yoga
Education
3. Peace Education
4. Guidance and
Counselling
VI Skill in Teaching 100 4 Credits
(Pedagogic Subject
1)*
Wl Skill in Teaching 100 4 Credits
(Pedagogic Subject
In*
Vil School Based 50 2 Credits
Activities **
1. Development of
CCE
2. Development of
Learning Material
3. Reporting (Record)
about School
Internship
Total Marks 750 Total 30 Credits
Credits

NOTE: Engagement with the Field in Schools for two weeks: Tasks and Assignments for all the theory

papers along with Teaching Practice for Pedagogy of School Subject | & 11**




* Candidates are required to opttwod T e a ¢ h i n gsel&cting pne tomaréy (A, B, C & D)
groups out of which one teaching subject can be on the basis of graduation and the other one
may be on the basis of Post graduation. However, the caddtes who have passed Shastri

Examination can opt for two subjectsfrom Group-A.

Paper NOMENCLATURE No. of TeachingHours
Max. Marks Credits (Eper V\|/_|eek
Theor Xam mnours:
" | Internal Marks)
Assessment
Group A
Opt. i Pedagogy of Hindi | 80 20 4 Credits 4
(3 HRS: 80)
Opt. ii Pedagogy of English 80 20 4 Credits 4
(3HRS: 80)
Opt. iii Pedagogy of 80 20 4 Credits 4
Sanskrit (3 HRS: 80)
Opt. iv Pedagogy of Urdu | 80 20 4 Credits 4
(3 HRS: 80)
Group B
Opt. i Pedagogy of 80 20 4 Credits 4
Mathematics (3 HRS: 80)
Opt. ii Pedagogy of Home | 80 20 4 Credits 4
Science (3HRS: 80)
Group C
Opt. i Pedagogy of 80 20 4 Credits 4
Biological Science (3 HRS: 80)
Opt. ii Pedagogy of 80 20 4 Credits 4
Economics (3 HRS: 80)
Opt. iii Pedagogy of 80 20 4 Credits 4
Computer (3 HRS: 80)
Science
Opt. iv Pedagogy of Music | 80 20 4 Credits 4
(3 HRS: 80)
Opt.v Pedagogy oFine 80 20 4 Credits 4
Arts (3 HRS: 80)
Group D
Opt. i Pedagogy of 80 20 4 Credits 4
Physical Science (3 HRS: 80)
Opt. ii Pedagogy of Social| 80 20 4 Credits 4
Sciences (3HRS: 80)
Opt. iii Pedagogy of 80 20 4 Credits 4
Commerce (3 HRS: 80)




**Under the broad curricular area, Engagement with the Field 20 weeks (4+16) shall
be alocated over the two years for Tasks, ssignments Teaching Practice and school
internship.

Distribution of Four Weeks
U During the first year, to support better understanding of schools and in preparation of
Internship, teacher education institutes shall make provisions for visits to innovative centres
of pedagogy and learnirgnnovative schools, educational resource reentetc.

U Two weels of First Yearwill be devoted to field engagement through different tasks and
projects with the community, the school, and the child in school arof-@aehool.

U Two weelks of Second Yeawill be devoted to field engagement througlfetiént tasks and
projects with the community, the school, and thddchi school and owbf-school along
with the teachingracticefor Pedagogy of School Subject | & II.

Distribution of Sixteen Weeks(School Internship)
U During the Internship, atudentteacher shall work as a regular teacher and participate in all
the school activities, including planning, teaching and assessment, interacting with school
teachers, community members and children.

U Initially, the studenteachers will observe thetsool and its classrooms with regular teachers
for one week

U For each studefteacher, internship should be conducted preferably in one seiftbai the
District of concerned College of Educatitor the entireanotherl5 weeks However, this
period can be divided into two blocks in such a way that teaching in one school at a particular
level (for example elementary or senior secondary) during one block, is followed by the
teaching in another school or the same school at anetredrduring the second block. Under
any circumstances, the studéeacher should not be sent to more than two schools during
her/his internship period.

U Studentteachers should be provided opportunities to teach in government and private schools
with systematic supervisory support and feadk from Principataculty of the schooblnd
concerned College of Educatiogiving preference to practice schools and limiting to
concerned District onlyAfter completing School Internship from the school, the Pradogh
the concerned College of Education will countersign the Certificate signed by Teacher
Educator of concerned College and Principal of the School.

NOTE: Il nt ernship should not be reduced to the O6del
shouldaim for meaningful and holistic engagement with learners and the school. Moreover,
teaching should not be practiced through 't h
i solated O6skillsdéd and simulated | essons.

Note:
1) Each stdent will attend supervisedading for two weeksn 2nd Year.

2) Practical Exam foCourse VI(A), VI (B), VII (A) & VII (B) will be conducted byhe
externalexaminers at the end of Year.

3) Examination ofSkill in Teaching and School Based Activities will be conducted by an



Externd Team consisting of one Coordinator (Head Examiner should be of the parent
University) and two Members (StExaminers duly approved by the Board of Studegs

the end of # SemesterWhile constituting the teanteaching subject of the Coordinator
will be taken into consideration and it will not overlap with the Teaching subjects of other
two examiners. Thus, a team will cowvat the threestreams i.e. Teaching of Languages,
Teaching of Sciences and Teaching of Social Sciences.

Criteria for the award of 20 % Internal Assessmentin Theory Papers will be as
per the distribution given below:-

i) One Task & Assignment in every theory paper 10% marks

i) One test in every theory paper 5%marks

iii) Attendance 5%marks
Upto 75% 0 mark
Upto 80% 2%marks
Upto 85% 3%marks
Upto 90% 4%marks
Above 90% 5%marks

NOTE

If a candidate is awarded Internal Assessment of more than 75%, the concerned teacher will give
specific justification for the same which shall be considered bgmmittee to be constituted by the
concerned Principal of the College as the case may be.

Grand Total =1450 marks Total Credits: 58



COURSE-|: CHILDHOOD AND GROWING UP

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) Paper settewill set 9 questions in all, out of which students will be required to attq
5 guestions.

i) Q.No. 1 will be compulsry and will carry 16 marksTherewill be 4 shortanswer type
guestions of 4 marks each to be selected from the entire syllabus.

iif) Two long answer type questionsll be set from each of the four unitsut of which the
students will be required to athpt one question from each unit. Leaggwer type
questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the coursstudentteachersill be able to
1 explainthemeaning, concept antharacteristics of growthmaturatiorand development
at various stages
9 describethe problemsof childhoodand adolescent agespecially with respect to the
Indian context
9 developan understanding of di f f antekeatua) s@islpect s
and moradevelopment
1 analyzethe impact of urbanizatigrylobalizationand economic changes on constrati
and experience acquiréy growing child
9 develop an understanding of dimensions and stafeshildhood development and
developmental tasks; with a focus on cognitive viewseafrling as well as siadi
cultural and constructism
explaintheconcept of individual differences and its implications
enlist the factors influencing individual difference
differentiate letween classical and operant conditiortimgory of learning
explain the Piagetbés concept of cognitive
di fferentiate between Kohl bergbdés theory of
psychasocial development
describe the role of teacher in teaching learning situations
explain the concept and pciples of different perspectives in learning
1 describe childhood in the context of poverty and globalization

= =4 = -4 =

== =



COURSE CONTENT
UNIT-1

Development of Qild at differ ent Stages (Childhood and Aolescencg

1 Concept, Meaning and general prinples of Growth and developmen&tages of

developmerd growth and development across various stages from infancy to

adolescencdPhysicaj intellectua) socialandmoral development.

Piagegbs concept of <cognitive devel opment

Ko h | btheeorgodmnsoraldevelopment

Eriksord psychesocial development theory

Factors affecting Growth and development

Relative role of heredity and environmémdevelopment.

Concept of growth and maturation

Parenting styles: influencing developmental aspects of childhooddmielscence.

Impact of Media on growing children and adolescents: deconstruction of significant

events that media highlights and creates.

UNIT -2

Understanding Individual D ifference

1 Concept of individual differengéd-actors ifluencing individual differene, Educational
implications of individual differences for teachers in organizing educational activities.

1 Dimensions of differeces in psychological attributesgnitive interest, aptitude,
creativity, personality andalues.

1 Understanding individualfrom multiple intelligences perspective witha focus on
Gardner's theory of multiple intelligences. Implicatidios teachinglearning

1 Understanding differences based on a range of cognitive aldiligasning difficulties,
slow learners and dyslexicstafiectual deficiency, intellectual giftedness. Implications
for catering to individual variations I n
perspective.

T Met hods and Ways to under st and G&herinydataaboui s and
children from different contexts: naturalistic observations; interviews; reflective journals about
children; anecdotal records and narratives

1 Meaning characteristics an#tinds of Play; Play and its functions: linkages with the
physical social, emotionalognitive.

1 Games and group dynamics, rules of games and how children learn to negotiate
differences and resolve conflict.
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UNIT -3

Theoretical Perspectivas to enhance learning among Children and Adolescents
1 Learning:Meaning, implicit knowledgand beliefs



1 Perspective on Human Learningonnectiorsts or Behaviost (Thondike, Classical

andOperant Conditioning

Cognitivist(Insightful learning, Toma 6 s Si gn I|)earning theory

Constructivism

Brunerds discovery | earning:

Conceptsand principles of each perspective and tagiplicability in different learning

situations.

1 Relevance and applicability @arioustheories blearning for different kinds dearning
situations.

1 Role of learner in various learning situations as seen in different theoretical
persgdives.

1 Role of teacher in teaching learning situations.

= =4 =4

UNIT -4

Deprivation and Deprived Children: Measures for their Adjustment and Education

1 Childhoodin the context of poverty arglobalization

9 Current issues related to adolescefresss and role of the teachéndreasindoneliness
changingfamily structures andsing permisseness

1 Issues in marginalization of difference and diversity

1 Children living in urban slum, socially gdaved girls: measures toibhg improvement in
their status

9 Child reamg practices of children separatdébm paren t s practices of
separatedhildren in créches; children in orphanages

1 Schooling: peer influences, school culture, relahips with teachers, teacher
expectations and school achievement; being out of school, overage learner

1 Understanding needs and behavioral problems of children and adolescents
Relationships with peers: friendships and gender; competition and cooperatio
competition and awflict; aggression and bullyinffom early childhood t@dolescence
substance abuse, drug addiction,

1 Impact of globalization urbanizationand economic changes on construction and
experience of children in childhood and adolescent age.

Tasks & Assignments Any one of the following (10 marks)
1 Administer any two of the following Psychological Tests and prepare a report on it:
A IntelligenceTest
Personality Test
Self-Concept Questionnaire/ Inventory
Creativity
Learning Style Inventory

> > > > >



A Parenting Style Inventory
A Interest Test
A Teaching Attitude
9 Conduct a case study on a problematic Child (M.R, L.D, V.I, H.I, disruptive behavior
and delinquenthild etc.) and prepare a report on it.
1 Prepare an observation schedule and observe the behavior of child in school setting
T Prepare a survey report on fAHow media i s
group of Ten Children of age-B4 years interms of enhancing violence and
developmental aspects of childhood. (The survey should be based on the collection of
the data using a questionnaire)
1 Any other task/ssignmengivenby the institution.

SUGGESTED READINGS

1 Aries, P.(1965)Centuries of Childhood social history of the family lifeRandom
House Inc. Chapter 1: The Ages of Life, ChaieiThe Discovery of Childhoodind
Conclusion The two concepts of childhood.

1 Bhatia, H. R(1990) Elements of Educationaklchology Bombg Orient Langman Ltd.

1 Bodrova, E. and Leong, D. (199@)ools of the MindNew Jersey: Merrill. Chapter 1.:
Introduction to the Vygotskian Approach. Chapter 2: Acquiring Mental Tools and
Higher Mental Functions, Chapter 3: The Vygotskian Framework and Oliearies of
Development and Learning, Chapter 4: The Zone of Proximal Development.

1 Chauhan, S. 8000) Psychology ofAdolescenceNew Delhi Vikas Publishers.

1 Cole, M., Cole, S. R. and Lightfoot, C. (2004he Development of ChildreNew
York: WorthPublishers. Chapter 1: The study of Human Development.

1 Crain, W. (1992)heories of Developmen€oncepts and Applicationg3rd Edition).
New Jersey: Prentice Hall. Chapter 7: Kohlberg's Stages of Moral and Development,
Chapter 8: Learning Theory: Pavlov, Watson, and Skinner, Chapter 9: Bandura's Social
Learning Theory, Chapter 11: Chapter 12: Erikson and the Eight Stagis.of L

1 Dandipani, S (200Q. A Textbook of Advanced Educational Psychologyew Delh:
Anmol Publications Pvt. Ltd.
1 Dash, M(1991) Educational PsychologiNew Delhi: Deep and Dedpublishers

1 Gardner, H. (1985frames of Mind: The Aeory of Multiple Inteigences,London:
Paladin Books.

1 Gilligan, C. (1977).In a Different Voice: Women's Conception of Self and Morality.
Harvard Educational Reviewy (4), 481517.

1 Gulati, S (1995)Education for CreativityNew Delhi:NCERT.
1 Hurlock, E. B.(1990) Adolescent DeMepment. New York. McGraw H.



Kakkar S. (1991Yhe Inner World: A Psychanalytic study of childhood and society
India,Delhi: Oxford University Press.

Kakkar, S.B (1978)ndian Childhood: Cultural Ideagnd Social Reality,New Delht
Oxford.

1 Kauffman et al (1993xceptional ChildrenBoston: Allyn & Bacon
1 Kundu, C.L. and Tutoo, D.N(2000Q. Educational Psychology. New Delh8terling

Publishers Pvt. Ltd.

Mangal S.K (2002). Advancel Educational Psychology, New Delhi: Prentice Hall of
India Private Limited.

1 Mathur, S. S(2000) Shiksha Manovigyan. Agr&/inod Pustak Bhandar.
1 Mukunda, K.V. (2009).What Did You Ask in School Today? A Handbook on Ig@hi

Learning, Noida: Harper Collins.Chapter 2: Leaning, 2250; Chapter 6: Moral
Development, 117146.

1 Nanda, S.K (1995Educational Psychology, Jalandhar: New Academic Publishing Co.

1 Newman, B. M. and BwmanP.H. (2007).Theories of Human Developmentondon:

Lawrence Erlbaum Associates, publishers.

Pal, HR.(2006) Advanced EducatiomaPsychology (Hindi) New Delhi. Delhi
University.

1 Pal, H.R.and SharmaM. (2007) Education of Gifed (Hindi),New Delhi: Kshipra
1 Piaget J. (1997pevelopment and laning. In Gauvian, M. and M. Coleds.)

Readings on the Development of Childrisiew York: W. H. Freeman.

Snowman, B. R. and Snowman(1996).Psychology Applied to Teachin§th edition.
Boston: USA: Houghton Mifflin. Chapter 2: Stage theories of Development, Chapter 7:
Behavioural and Social learning theories, Chapter 8: Information Processing Theories,
Chapter 9: Constructivist Learning Theory.

Tripathi, S. N (1983). Pratiba Ar SrijnatmaktBombay Mcmillan Co.



COURSE-Il: CONTEMPORARY INDIA AND EDUCATION

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

)] HPaper setter will set 9 questions in all, out of which students will be requirq
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 stastver
type questions of 4 marks each to be selected from the entireusyllab

iif) Two long answer type questions will be set from each of the four units, out of \
the students will be required to attempt one question from each unit-aosmwger
type questions will carry 16 marks each.

Iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to:

understand perspectives in educationudig social bases of education

critically understand the constitutional vaturelated to aims of education

analye varied aims of agcation and its process aspects

develop their own view about education and its developrirersocial and cultural
context

develop a personalized professiomal e w of oneds pedagogi cal
think critically about the prevailing conditions thie society antheir remedies
visualize meamigfully the contemporary India

develop an understanding of trends, issues and challengeg tamtemporary Indian
Society

= =4 4 4
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COURSE CONTENT
UNIT -1

Constitution of India and Education
Concurrent status of education
Policies,Acts and Provisions lated to education
Education of marginalized arscially disadvantaged segments
Education and Fundamental Rights and Buthgticles 14, 15, 16, 30 and 51A
Directive Principles of State Policies
Right to Education (RTE) Act 2009
UNIT -2
Review of Education Commissions and Policies in India:

= =4 4 4 A 1

1 Prominent characteristics of educatio India during colonial rule



1 Critical appraisal of recommeations of following commissions
i) Secondary Education commission (1953
i) Indian EducatiorCommission (19646)
iii) National Policy of Education (1986)
iv) Ramamuthy Education Commission (1990)
v) Programme of Action (1992)
1 National Curriculum Frameork 2005: Needs and Objectives
UNIT T 3
Contemporary Issues in Indian Education
1 Universalization of Elemeaty Education and related issues such as MDM, SSA and
RMSA
Issues and Debates on Globalizatioiberalization and Privatization
Common School System
Vocationalisation of Education
Three Language Formulas
Open learnig and distance education System
Modernization: Conept, Advantages & Disadvantages
UNIT T 4
Emerging Concerns of Indian Society and Education
Culture and Education
Democracy and Education
Inequalities in ancienmedieval and modern education
New Economic Reforsiand their impact on Education
Educatian for Technological Empowerment
Role of teacher in theontext of Universal Education
Resevation as an egalitarian Policy

= =4 =4 A4 -4 9
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Task & Assighments: Any one of the following (10 marks)

1 Project on conflicts and social movements in India

1 Role of media ildemocracy

1 Impact of electronic media on children.

1 Challenges of pluralistic education in the contexts of conflict.
1 Any other task/ssignmengivenby the institution

SUGGESTED READINGS
1 Challenges of Educatie\ policy perspective, (1985Ministry of Education, Govt. of
India, New Delhi.

1 Deshpande, S. (2004). Contemgny India: A Sociological ViewiNew Delhi: Penguin.



Education for all (1993)The India scene, Ministry of Education, Govt. of India, New
Delhi.

Walia, J.S. (2011) Modern Indian Educan and its Problems. JalandhaPaul
Publishers.

Walia, J.S. (2011). Philosophical, Sociological and Economic Bases of Education.
Jalandhar: Ahim Paul Publishers.

1 Kashyap, S.C. @9). The Constitution of Indi?New Delhi National Bok Trust.

1 Gera, L., Viswanathappa G. & Srinivas K2014). Foundations of Education.

Hyderabad: Melkamal Publications Pvt. Ltd.

National Policy of Education (1986). Ministry of Education, Govt. of India, New Delhi,
1992.

Pandey K.P.(2010) Perspectives inSocial Foundations of Educatioew Delhi:
Shipra Publications.

1 Programme of Action (1992Ministry of Education, Govt. of India, New Delhi

1 Rajput, J.S. (1994)Universalisation of Elementary Education, Role of Teacher

Education, New Delhi: Vikas Pukhing House.

Report of the Education Commission Education and National Development§6964
Ministry of Education, Govt. of India, New Delhi.

Report of the Secondary Education Commission (32&H2Ministry of Education, Govt.
of India, New Delhi, 1949.

Report of the University Education Commission (1948) Ministry of Education, Govt. of
India, New Delhi 1949.

1 Right to Free and Compulsory Education Act 2009.
1 Sadgopal, A.(2000). Shiksha Main Badlav ka Sawal: Samajik Amubhavo se Niti Tak.

Delhi: Granth Shilp

Sadgopal, A. (2009). Muft aur Anivarya Shiksha Adhikaar Vidheyak 2009. Vimarsh
Vol.1.



COURSE- lll: LEARNING AND TEACHING

Time: 3 Hours Max. Marks: 100
(Theory: 80 Internal: 20)

NOTE FOR PAPER SETTER

i) HPaper setter will set 9 questions in all, out of which students will be requiré
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shastver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of \
the students wlibe required to attempt one question from each unit. lzorsyver type
guestions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to:

explain the cocept and importance of teaching

explain the conceptf@hases and levels of teaching

describe different theories of teaching, models ofttie@cand strategies of teaching

explain the conceptriportance and types of learning

describe Flandér tteraction Analysis along witboncept and types of evaluation
COURSE CONTENT

UNIT -1

= =4 4 -4

9 Teaching: Concept, Nature, Importance of Teachkind Phases of TeachindPreactive,
Inter-active and Posactive

1 Teaching : Different from Instruction, Training andidtrination

1 Levels of Teaching : MemoryJnderstanding anBeflective level

9 Theories of Teaching: Formal Theories, Descriptive Theories, Normative Theories

UNIT -2

1 Models of Teaching

A Br u n €onéept Attainment Model

A Mastery Learning Model

A Inquiry Training Model

AGl aserds Basic Teaching Model
i Strategies of Teaching

A Simulation

A Brain-storming

A Lecture



A Demonstration
A TeamTeaching
UNIT -3

1 Learning Concept)mportance Typesand Factors Hecting Learning
A Concept of dearning (mlearning and onlinéearning)
A Constructivism
A Learning styles

T FIl ander 6s | nt er ac tProcedure Amd&ignificances in TeaClong c e p t
Learning
1 Use of ICT in Teaching Learning Process
UNIT -4

i Evaluation inTeachingi Learning Process: Concept, Need and Characteristics of

Evaluation

Evduation DevicesWritten, Oral andDbservation

Types of Evaluation : Formative, Summative and Diagnostic

Grading and its Types

Continuous and Comprehensive Evaluation

Task & Assignment: Any oneof the following (10 marks)

f Draft a report on Teachersdé Teaching Styl
teachers.

1 A Survey based report on an effective Teacher behaviours or class room Instruction
Strategies of effective Teacher.

9 Study of a caseral prepare a report on influential factors of learning.

1 Any other task/assignment given by the institution.

SUGGESSTED READINGS

1 Bhushan, AandAhuja, M. (1992) Educational Technology. Meeritikas Publication.

1 Dececco, J.Pand Cramford, Q.R. (1970). jshology of Learing and Instructions.
New Delhi Prentice Hall of India Pvt. Ltd.

1 Flanders, Ned A. (18j). Analyzing Teacher Behaviout.ondon: Addison Wesley
Publishing Co.

1 Gage, N.L. (1978). The ScientfBasis of the Art of Teaching. o nd o n: Teache
College Press.

1 Joyce, B W., M. and Showers, B. (1983)lodels of Teaching, New Delhi: Prentice
Hall of India Pvt. Ltd.

1 Mehra, V. (2010).A Text book of Educational Technology, New Delhi: Sanjay
Prakashan.
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COURSE-IV &V (GROUP A) Opt. (i): PEDAGOGY OF HINDI

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) HPaper settewill set 9 questions in all, out of which students will be required
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shstver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of which
the students wlilbe required to attempt one question from each unit. {zorsyver type
guestions will carry 16 marks each.

iv) All questions will carry equal marks.

—

(0]

OBJECTIVES

After completion of the course, student teachers will be able to:

1 understand the importance arade of Hindi language in ounother tongue (in our
Country)or role of mother tongue in the education of a child

develop various skills e.g. Language skills, teachintissinicro-teaching skills) etc.
conduct pedagogical analysis

demonstrate these ofvarious audievisual aids

explain the concept of evaluation arypés of evaluating techniques

concept ofcurriculum in teaching of Hindi

knowledge of different caurricularactivities in teaching of Hindi
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1 2 10 h esakgdikotZeku fLFkfUNh v/;kid ds xq.k ,0a dUKZO;

ffgUnh esa ewY; kdau & VvFkZ] Lo:i] fof
i

ffgUnh iz u i= fuekzZ.k & vkn kZ Z U
THkk-kk f k{ kmiksfxe&k 0aO;dLlEkkkn h i gL r dky; d h
fTfgUnh i kB~; oLrq dk vFkzZz ,o0a f k{kk

iz;ksxkRed f@&xK,
Tl w{e dkS kyksa ds | ksi kuksa dk fodkl
Ti kB kkykvksa esa fgUnh dh i kB~; ae | g



lanHKZ xzaFk Iwph

9 ckgjh.k] ginso ¥41972%,] Gkogkfd h  O; kdj . k yksd Hkkjrh
9 oSLVu dSfui ¥41973%] MoSyfiax ISfdaM ySxost fLdY| FkjkSjh ,.M izSfDVI |SIl eSc
fJhokLro jktsUnz izlkn E1973E] fganh
f®kgDy] Hkxor h i zdrduhvkE g8 Mk gbZ fiyla n h mP
1 gf [ k; k] ds2ds?2 E1976E] fganh /[ ofu; Kk
ffrokjh] HkksykukFk rFkk HkkfV; k] dSy
Ifm§g eaxy E1991E] fgi@snh f k{k.k] ubz n
11 wn] fot; E1991E] fgUnh f k{k.k fof/
fik.Ms] vkj2a,l2a E1992E] fganh f k{k.Kk
fflag | ko=h E1992E] fganh f k{k. k] es
1 Qk; k] j?kgukFk E2000&% fgUnh f  k{k.
f[ kUuk] T;ksfr E2006E] fguUnh f k{k.k]
ft:] tloUr flag E1975E] vk/kqgfud fguUn
fthr] ;ksxsUnz Hkkbz E1972E] fgUnh f
fizlkn] ds ko E1976E] fgUnh f  k{k.k f
THKKkf V,; k] dsads?2 vksj ukj ax]Rdkkcznizy @ E
IfCy'kj

1 jeu] fcgkjh yky %1997%2] fgUnh f'k{k.k] esjB jLrksxh ,.M dEiuh

1 oekZ] oS/kukFk izlkrf vgr@r8s f k{ k. k i )fr] i Vuk %
f®kekz] Mha,ya E1992E] fgUnh f k{k.k
f®kekz] Mhadsa E1999E] fgUnh f k{k.k
ffl Ugk] izlkn ®k=q/ kuk%heyBigLE]Inuf gUnh H
f{kf=;] ds2@ E1968E] ekr Hkk-kk f k{k.



COURSE-IV &V (GROUP A) Opt. (ii): PEDAGOGYOF ENGLISH

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) |Paper settewill set 9 questions in all, out of which students will be required to attempt
5 questions.
i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shstver type
guestions of 4 marks each to be selected from the entire syllabus.
iii) Two long answer type questions will be set from each of the four units, out of which
the students wlilbe required to attempt one question from each unit. {aorsyver type
guestions will carry 16 marks each.
iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, student teachers will be able to:
understand the functions amdportance of English language

understand the linguistic principles;

conduct pedagogical anaig and develop teaching skills
understand the different theorieslamguage learning and teaching
critically explain various teaching methods

= =4 4 4 A

develop and usteaching aids in the classroom both print and audinoal material, and
ICT (internet and computer technology)

understand about the teaching of prgsmetry, composition and grammar
acquire language skills : listamy speaking reading and writing
undersand ned and functions of language lab

understand the process of language assessment and

= =4 =4 4

develop creativity among learners
COURSE CONTENT

UNIT -1

An Overview of Language Teaching
1 Meaning, Importance and Functions of language.
1 Linguistic characteristics dgnglish.
9 Linguistic Principles, and Aims and Objectives of Teaching English
1 Philosophical, Social and Psychological Bases of Approaches to Language Acquisition
and Language Learning; Inductive and Deductive Approach; Whole Language
Approach; Constructive gproach; Multilingual Approach to Language Teaching.



UNIT -2
Learner Centered Approaches and Methods of Teaching

T Di fference between O6Approachdé and O6Met hodéo

9 Direct Method, Bilingual method, Audid.ingual Method, Structural Approach,
Communicative Approactonstructive Approach and &perative Learning

i Teaching of Prose, Poetry, Composition and Granini@ijectives and Methodology
1 Micro and Mega Lessons

Teaching Learning Materials and Aids
1 Print media; other reading materials such as learner chosen teagzines,
newspapers, class libraries, etc., [Caudicvisual aids including CALL programmes;

Radio, T.V., Films, Planning eourricular activities (discussion debates, workshops,

seminar etc.); language labs, etc.
UNIT -3
Developing Listening and Speakig Skills
1 Features of English Pronunciation, Elementary knowledge of English sounds.
1 Stress, Rhythm, Intonation, Patterns and their Implications.

1 Materials and resources for developing the Listening and Speaking Skills: Storytelling,
dialogues, SituationaConversations, Role Playing, Simulations, Speech, Games and
Contexts, Language Laboratories, Pictures, Authentic Materials and Multimedia

Resources.

Developing Reading and Writing Skills
1 Developing Reading and Writing Skills

1 Teaching Mechanism of Reading

1 Reading aloud and Silent Reading; Extensive and Intensive Reading; Study Skills,

Including using Thesauruses, Dictionary, Encyclopedia Etc.

1 Writing : Stages of Writing; Process of Writing; Formal And Informal Writing, such as

Poetry, Short Story, Letter, iiry, Notices, Articles, Reports, Dialogue, Speech,
Advertisement, etc., Reference Skills, Study Skills, Higher Order Skills.

UNIT -4
Remedial and Enrichment Content

1 Meaning and Significance of remedial teaching
1 Common errors in English and their remothabugh remedial teaching

Remedial Teaching Strategies

1 Individualized Educational Programme

9 Peer Support Programme

1 Reward Scheme

T Handling Pupil ds | anguage acquisition

prob



1 Feedback to students, parents and teachers

Evaluation Procedure

1 Progress and gsessment of development of Language; Continuous and Comprehensive
Evaluation; Techniques of Evaluatioh oral, written, portfolio; cloze test, self
evaluation, peer evaluation, group evaluation.

1 Typology of Questions; activities and tasks (Ojeened qudsi on s , MCQO s,
false etc.) Reflecting Problem Solving, Creative and Critical Thinking and Enhancing
Imagination.

Tasks & Assignments: Any one of the following (10 marks)

1 Do a comparative study of positive features and weaknesses of difipmataches to
language learning.

1 Prepare an outline for a school magazine.

1 Develop the material for the school magazine based on your experiences during school
experience practice (Hand written)

| Prepare a boekeview of any one English Text Book (from lsydus of &' to 10" class)

Prepare activities for listening, speaking, reading and writing.

1 Any other task/assignment given by the institution.

=

SUGGESTED READINGS

1 Agnihotri, R.K. and Khanna A.L. (1994). Soe@ultural and Linguistic Aspects of
English in India. SAGE Publications New Delhi/Thousand Oaks/London, Publication.

9 Bhatia, K.K. and Kaur, N. (2011). Teaching and Learning English as a Foreign
Language. Ludhiana: KalyaRiublishers.

i Bindra, R. (2005). Teaching English. Jammu: Radha Krishan Anand and Co.

1 Chaudhary N. (2012)Methodology of Teaching Etigh, Pearson, Kindersley IndRwvt.
Ltd.

1 Dey, K.S.(2013).Teaching of English, Dorling Kindersley (India) Pvt. Ltd.

1 Dodson, C.J. (1972). Language Teaching & the Bilingual Method, Pitman Publishing.

1 Grellet, F. (1981). Developing reading skills: A practical guide to reading
comprehension exercises. Cambridge University Press.

1 Gupta P. K. (2002). Teaching of English. SuryauBlication Near Govt. Inter College
Meerut

1 Hayes, B.L. (ed.) (1991). Effective Strategies for Teaching Reading, London: Allyn &
Bacon.

1 John, B., Yogin, C.and Chawla, R. (2007). Playing for real: Using drama in the
classroom. Macmillan.

1 Khanna A.L. andSehgal A. (2012). Essatial Readings for Teachers d&nglish
Published by Orient BlackrwanvELtd.
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Kohli, A.L. (1999). Techniques of Teaching English. New Delhi: Dhanpat Rai and
Company.

Mehta, P(2010).Dobaba House, Booksellers and Publishers, NeihiD

Mitchell R. and Floreence Myles, &mnd Language Learning Theoriédgnold London,
co-published in USA by New York.

Tickoo, M. (2011). Teaching and Learning EngliBlublished by Orient Backswan Pvt
Ltd.

MohammadA.(2003).A practical course for EEd. Students, Foundatiddooks Anasri
Road, Darayagan,;.

NCERT (2005). National curriculum framework. NCERT.

Sachdev, R.N. (1965).eachirg Language as a Second Languagga Mec Graw Hill
Publishing Co. Ltd., New Delhi.

Sahdeva, M.S. (2003). Teaching dinglish in India. Tandon Publications Book
Market, Ludhiana.

Sachdeva, M.S. (200. Teaching of English.Patiala: Twenty First Century
Publications.

Sharma, A. (2010). Teaching Of Englishjya Publications, Ludhiana

Sharma, P. (2011). TeachingEnglish Skill and MethodsDelhi: Shipra Publication.
Thwaite, A.,andRivalland, J. (2009). How can analysis of classroom talk help teachers
reflect on their practices? Australian Journal of Language and Literacy, 32(1), 38.
Venkateswaran, (1995). Principals ®éaching EnglishVikas Publishing House Pvt.
Ltd. New Delhi.

Wallace, M J. (1998). Study Skills in English. Published by Cambridge University
Press.



COURSE-IV &V (GROUP A) Opt. (iii): PEDAGOGY OF SANSKRIT

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

)

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shstver type

iii) Two long answer type questions will be set from each of the four units, out of \

iv) All questions will carry equal marks.

NOTE FOR PAPER SETTER

|Paper settewill set 9 questions in all, out of which students will be required to attempt

5 questions.
guestions of 4 marks each to be selected from the entire syllabus.

the students wlilbe required to attempt one question from each unit. {aorsyver type
guestions will carry 16 marks each.

OBJECTIVES
After completion of the course, student teachers will be able to:

T

1
1
1

= =

explain the nature, need&inciples of Sanskrit Language
describe different methods of teaching of Sanskrit
demonstrate the use of various audio visual aids

explain the objectives and steps of teaching prose, poetry, composition &grammar of
Sanskrit

define the meaning avaluation and types of evaluating techniques
explain and organise different type of-carricular activities related to Sanskrit (Shloka
Recitation, Lecture, Dramatization and other creative competitions)

COURSE CONTENT

bdkbZ 1
| aLd r HkFkk-ZK k efg ako{] k .nk+ s& ;
laLd r Hkk"kk ,0a IkfgR; dk ,sfrgkfld rFkk orZeku voyksdu
laLd r Hkk"kk dh ikB~;@e esa vfuok;Zrk ;k LFkku

laLd r HKkk"kk f'k{k.k esalkekU; fl)kUr rFkk Iw=
laLd r HKkk"kk f'k{k.k es aJo.k rFkk iBu dk vH;kI

bdkbZ 2
| aLdfr kKflikk kkldh fof HkUu i )fr; k- &
laLd r Hkk"kk f'k{k.k dh fof/k;ki
U ikB'kkyk fof/k
U ikB~;igLrd fof/k
U izR;{k fof/k

vhich

'da)



U O;kdj.k vugokn fof/k

U laLd'r ikB~; igLrd fuekZ.k

U laLd'r v/;kid rFkk n™*; JO; Ik/ku iz;ksx
U Iw{e rFkk foLikB ;kstuk

f1laLd r Hkk-kk f k

{k.k ,0a iqgLrdky;
bdkbzZ 3

laLd r esa fo/kkvksa dk f'k{k.k
1 laLd'r esa x|&f'k{k .k&izf@; rFkk Iksiku

1 laLd'r eas i|&f'k{k.k& izf@d}k"; rFkk Iksiku
1 laLdr esa O;kd).k f'k{k.k &imf@;kFkk Iksiku
1 lald'r esa jpuk f'k{k.k & izi@}&'; rFkk lksiku
1 laLd'r esa vuqokn f'k{k.k&m&;K-kk Iksiku
laLd r fo"k; ok
9/ kkrq :i &i B~] fy[k~] vlI~] Hkw] d° Ey
1 'kCn :i& jke] gfj] unh] yrk
1 izR;; & Yavuh;j~] rO;r~% lekl Yacgqczhfg U}
1 'kCnkFkZ rFkk vuqokn ¥8oha rFkk 10oha gfj;k.kk cksMZ ds ikB~;@e IsY2
bdkbZ 4
laLd" Hkk'kitk S'ky
1 laLdesmPpkj.k fk{k.k & v'kqf) mPpkpki#i©;kdj.k riekkkj dmik;A
1 laLd eggkj&foU;kl] fk{k.k&IEcU/kh vittigfkkeikk fuok]. knoldc; A
laLd’r Hkk"kk Kku dk ewY;kadu] vFkZ] ijh{kkvksa ds izdkj ¥sfuca/kkRed] oLrgfu“B] y
1 x'gdkZ fu;kstu ,0a la'kks/ku izfd;kA
1 laLd'r Hkk"kk dh IgikB~; f@;k,a ¥a'yksdksPpkj.k] Hkk"k.k] vfHku;hdj.k ,0a
jpukRedizfr;ksfxrk,a%z
laLd’r f'k{k.k gsrq vuqekdbraqL
TpkScs] fot; wukjk; .k E1985E | aLd r f'
1 1Qk;K] j?kqukFk ¥41990% laLd r&f'k{k.k] p.Mhx<+% gfj;k.kk fganh xzaFk] p.Mhx<:
1 ik.Ms;] jke 'kqDy ¥42008%2 laLd r&f'k{k.k] vkxjk ,dkneh% fouksn igLrd eafnj] vkxjk
T feUky brks"k ¥42008Y2 Vhfpax vkWAQ 1alqd fMiksA
ToRI'] ohO ,y0 E2008E I &aLd r f k{k. k]
v kksd ®kekZ vkSj Il geu vxzokyA E1997E



COURSE-IV &V (GROUP A) Opt. (iv): PEDAGOGY OF URDU

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

)

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shstver type

|Paper settewill set 9 questions in all, out of which students will be required to attempt
5 questions.

guestions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of which

iv) All questions will carry equal marks.

the students wlilbe required to attempt one question from each unit. {aorsyver type
guestions will carry 16 marks each.

OBJECTIVES
After completion of the course, student teachers will be able to:

T
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explain the concept of Urdu arits elements
define linguistic skills and development of these skills among pupils
conduct pedagogical analysis on any two lessons in Urdu and develop teaching
explain the concept of evaluation and methods of evaluating the performance of students
critically explain various methods for teaching Urdu
demonstrate language competencies
COURSE CONTENT

UNIT |

Nature and Development of Language

T
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Nature, development forms, functions and significant movements in modern Urdu
Literature
Elements of Urdu Langgeiits phonetic structure, morphological structure and
syntactic structure.
Spelling Errors, their causes and corrections.
Children Literature.
Objectives offTeaching Urdwt Secondary and Senior Secondary levels.
Statement of objectives in behavioral terms.
UNIT I

Pedagogical Analysi® Lesson Planning

1
1

1
T
T

Meaning,jmportance and Steps Bedaggical Analysis
Pedagogical Analysis on any two topics of Prose & Poetry each
Lesson planning: Need & Importance, Basic Eleta& its Preparation

Unit Planning in Urdu: Need , importance and its preparation
Identification of linguistic and Ideational content of the lessons.



UNIT -3

Micro Teaching Skills: Skill of Introducing the Lesson, Skill of Questioning, Skill of
lllustration, Skill of Explaining, Skill of Stimulus Variation.
Approaches and Methods of Teaching Urdu

A Prose: Objectives and Methodology, lesson planning.

A Poetry: Objectives and Methodology, lesson planning.

A Grammar: Objectives and approaches, lessaming.

A Speech development, speech defects, causes and remedies.

A Reading, loud @ading and silent reatlj, intensive and extensiveading,self

reading and reading habits.
A Writing composition, objectives and methodology and correction of composition.

Materials for Teaching Urdu
A Urdu Text book and its evaluation.

A Supplementary Readers.
A Use of audio visuaids in teaching of Urdu.

UNIT -4
Activities Related to Urdu
A Activities for developing listening and speaking competencies.

A Activities for developing reading competency.
A Activities for developing writing competency.

Evaluation
A Meaning, Importance and Types of Evaluatiot/mdu

A Types of tests: Essay type, short answer type and objective type.
A Continuous and Comprehensigealuation: Meaning, importance & Process.
A New approaches to ssessment Question bank, Open Bodkxamination &
Grading
A Construction ofAchievementesti Concept anteps
A Diagnostic testing and remedial measures
Action Research in Urdu
A Concept and Impoance of Action Research
A Planning for Action Research

Tasks & Assignments: Any one of the following (10 marks)

T
1
T
T
1
1
T

Pedagogical analysis ahy one topic.

Preparation of transparencies for two lessons.

Development of test iteniessay, short answer and objective type question in Urdu.
Preparation of Diagnostic test and remedial Program in Urdu.

Organizing a cecurricular activity related to Urdu in School/IASE.

Planning an outline for action reseamiJrdu.

Any other projedassignmengiven by the institution



SUGGESTED READINGS

)l
T
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Ansari, A. (1970). Ghazal Aur Ghazal ki Taleem, New Delhi: Taragdrdu Board.

Gray, C.W. (1965). Teaching of Reading & Writing, Paris, UNESCO Teaching the
mother Tonguén Secondary School, Londobongmans.

Husain, A. (1975). Mukhtasar Taree&Urdu, Urdu Kitab Ghar.

Husain, S. (1993). Urdu Aur Uske Tadreesi Tarige, Karachi: Rabbar Publishers.
Khan, R.H. (1974). Urdu Imla, Delhi National Academy, Tarasbirdu Board.
Srivastava, R.P (1979). Teaching of Reading, Delhi: Bahari Publishers.
Fatehpuri, F. (1985). TadreedJrdu, Karachi Maktaba Jamia.

Moinuddin (1988)Urdu Zaban Ki Tadres, Nelelhi:Taraqqi Urdu Bureau.



COURSE- IV &V (GROUP B) Opt . (i): PEDAGOGY OF MATHEMATICS

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20

NOTE FOR PAPER SETTER

(i) Paper settewill set 9 questions in all, out of which students will be requirec
attempt 5 questions

(i) Q.NO. 1 will be compulsory and will carry 16 marks. It will be comprised of 4 ¢
answer type questions of 4 marks each to be selected from the entire syllabus.

(i) Two longi answer type questionsll be set from each of the fownits, out of which
the studets will be required to attempt onequestion from each unit. {aoreyver type
guestions will carry 16 marks each.

(iv) All questions will carry equal marks.

OBJECTIVES
After completion of the coursstudentteachers will be able to:
1 explain the meaning, nature, aims and objectives of mathematics

1 perform pedagogical analysis of various concepts in mathematics

9 describe instructional planning and developmentt#vant material for the teaching of

mathematics
1 use ICTin teaching of mathematics

9 describe continuous and comprehensive evaluation, diagnostic testing and remedial

teaching in mathematics
1 explain importance and uses of learning resources in mathematics
1 improve competences in secondary level mathematics

COURSE CONTENT

UNIT |
Concept and Aims of Teaching of Mathematics
Meaning, scope and nature of mathematics
Aims and objectives of teaching mathematics at secondary stage
Framing objectives according Blooms taxonomy
The nature of mathematical propositions, use of quantifiers and venn diagram
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and types of proof

Historical Perspective of Mathematics
1 History of matheratics with special emphases on teaching of mathematics
1 Coexistence of precision and beauty in mathematics

A Mathematical theorem and its variantenverse, inverse and contra positive, proofs



UNIT -2

Development of Curriculum in Mathematics
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Meaning and objectives of curriculum
Principles for designing curriculunf mathematicsit different stages of schooling
Recent curriculum reform at national/ state level at their critical appraisal
Content Analysis, Pedagogical Analysis and their comparison
Pedagogical analysis of following topics of mathematics

A Equations

A Sets

A Volume

A Trigonometry

A Ratio and proportion

Methods of Teaching Mathematics

A Inductive- deductive
A Analytici synthetic
A Problem solving
A Heuristic method
UNIT -3

Learning Resources

T

1
il
il

Importance of summer programs, correspondenceses, mathematics club, contests
and fairs

Designing mathematics laboratory and its effective use

Importance of re creational activitiegames , puzzles and riddles in mathematics
Projective and nonprojectiveteaching aids

Instructional and Material Development

1
il

Writing of lesson plan

Micro lesson planning with special reference to following micro teaching-skills
Introduction, probing question, class room management, skill of illustration with
examples, skill of reinforcement

Preparation andse of audievisual material and equipments

Application of ICT in teaching of mathematics

UNIT -4

Evaluation in Mathematics

T
T
1
T

Evaluation Tools: Meaning, need and use of diagnostic testing enedlia teaching
Continuous and comprehensive evaluation

Formative and summative evaluation

Criterion and norm reference test



ProfessionalDevelopment ofM athematicsTeachers

)l
)l

T

Types of h-service programme for mathematics teacher

Role of mathematiceachers association , journals and other resource material in
mathematics education

Professional growth through participation in conference/ semmanisghop

Tasks & Assignments: Any one of the following (10 marks)

)l
)l
T
T
1

Preparation of an unit plan in Mathetica

Preparation of lesson plans on two different approaches on a selected content matter
Development of learning asen any topic ilMathematics and procedure for using it.
Book review of any two books in Mathematics.

Any other task/assignment given Ietinstitution.

SUGGESTED READINGS

T
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Alen, D.W and Ryan, K.A(1969)Micro teaching, readingMasschusetts, Falifornia:
Addition Wesley

Bloom, B.Se. (1956). Taxonomy of Educational objectiddandbook No. 1, New
York: Longmans Green

Boyer, C B. (1968). History of Mathematicdlew York: John Wiley

Butler, C.H.and Wren, K.H. (1980). The teaching of secondary mathematics. New
York: McGrawHill Book Company

Bush, R.N. (1968). MicroteachingControl practice in the training to teachers in
communication, Opp. 20R07.

Dave, R.H.and Saxena, R.C. (1970). Curriculum & Teadhiof Maths in Secondary
Schools. A Research Monograelhi: NCERT

Davis, D.R. (1951). The teaching of Mathematics. London: Addison Wesclyh Press
Kulshrestha, A.K. (2007). Behing of Mathematics. Meerut: R.Lal Book Depot
Mangal, S.K. (200) Teaching of Mathematics, New Delhi: Arya Book Depot.
Shankaranand Gupta, H.N. (1984). Contentcum i Methodology of teaching
Mathematics. New Delhi: NCERT



COURSE-IV &V (GROUP B) Opt. (ii): PEDAGOGY OF HOME SCIENCE

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

)

i)

iii) Two long answer type questions will be set from each of the four units, out of whig

iv) All questions will carry equal marks.

|Paper setter will set 9 questions in all, out of which students will be required to at
5 guestions.

Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 stiastver type
questions of 4 marks each to be selected from the entirewss/dlab

students will be required to attempt one question from each unit.-&swger type
questions will carry 16 marks each.

OBJECTIVES
After completion of the coursstudentteachers will be able to:

l

=

=

develop understanding of the meaning, scope, areas, aims andvebjetti eaching of
Home Science

acquaint students abouisoonceptions regarding Home Science

acquaint students about importance and interdisaly approach of Homscience
develop understanding of the various methods and procedures required for Teaching
Home Science effectively

develop instructional planning and development of relevant materigthe Teaching of
Home science

develop practical skills to organize various learning experiencegdeda Teaching of
Home Science

acquaint students to use I.C.E.T. in Teaching of Home Science

perform pedagogical analysis ainous concepts in Homeience

develop competencies and skill for etfge evaluation in Home Science

COURSE CONTENT
UNIT -1

Concept and Aims of Teaching of Home Science

1
1

Meaning, Nature and Scope of Home Science.
Components of Home Science.

A Food and Nutrition

A Resource Management

A Human Development



A Textiles and clothing
A Extantion Education
Misconceptions regarding Home Science
Importance of Teaching of Home Science in various stages of Secondary Education.
General aims andbgectives of Teaching Home Science at Secondary stage.
Bloom's Taxonomy of Educational Objectivesid witing objectives in terms of
behavioural outcomes of students
9 Study of National, Programmes run by Government relating to Health, Nutrition and
Child Care

= =4 =4 A

UNIT -2
Skills and Methods of Teaching Home Science
1 Micro-teaching skills
A Skill of Introducing the lesson
A Skill of Questioning
A Skill of lllustration
A Skill of Explaining
A Skill of Stimulus variation
1 Preparation of Micro Lesson Plan
1 Methods of Teaching
A Lecturecum-Demonstration
A Laboratory
A Project
A Inductive Deductive
A Problem Solving
UNIT -3
Instructional Planning and Material Development
1 Unit planning and lesson planning
1 Meaning,Importanceand preparation of Unit plan
1 Meaning,ImportanceandPreparation of Lesson Plan
Meaning, Importance, Classification and Preparation of AudioVisual Material used
for Teaching of Home Science
Application of I.C.T in Teaching of Home Science
Learning Resources
Importance and Organization of Home Science Club.
Excursions and Home Science Exhibitions
Home S@nce Labaoatory: Planning, Organizaticand its importance.
UNIT -4
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Pedagogical Analysis
1 Meaning,importance and Steps Bedaggical Analysis



T

Pedagogical Analysis on the following topics:

A Balanced Diet

Health and Hygiene

Fiber

Care and Maintenance Babrics

Child Care

Elements of Art

Principles of Design

Importance and Principles of Budget Making

D> > P

Evaluation
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Evaluation in Home Scienddeaning and Importance of Evaluation
Formative and Summative Evaluation.

Diagnostic Testing and Remedial Teaching

Devebpment of Test Items

ShortAnswer Type

ObjectiveType

Tasks & Assignments Any one of the following (10 marks)

1
1
1
1
il

Market Survey and Report.

Preparation of decorative items for the beautification of the school.
Preparation of a Report on Quality Contkié¢asures.

Preparation of a Report dviid-day Meal Programme in the school
Any other projedassignmengiven by the institution.

SUGGESTED READING

T

Hindi Garanth Academy, Yadav, S. (2001). Teaching of Home Science. New Dehli:
Anmol Publications.

Sukhia, S. P. & Malhotra, P. V. (1976). Teaching of Home Science. Chandigarh:
Haryana.

Singh L.C. (1977). Micrdeaching: An Innovation in Teacher Education. New Delhi:
Department of Teacher Education, NCERT.

DassandRay. (1983). Teaching of Home Science. Neelid Sterling Publishers Pvt.

Ltd.

Kapoor, R. (1994). Teaching of Home 8we. Ludhiana: Prakash Book Depot.

Chandra, A. (1995). Fundamentals of Teaching Home Science. New Delhi: Sterling
publishers.

Sheri, G. P. & Sherry, D. P. (2008). Teaching of HdBmgence. Agra: Vinod Pustak
Mandir.



COURSET IV &V (GROUP C) Opt. (i): PEDAGOGY OF BIOLOGICAL SCIENCE

Time: 3 Hours Max. Marks: 100
(Theory: 80 Internal: 20)

NOTE FOR PAPER SETTER

i) HPaper setter will set 9 questions in all, out of which students will be requirg
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shastver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of \
the students wlibe required to attempt one question from each unit. {zorayver type
guestions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, student teachers will be able to:
1 develop awareness about developmentlararea of biological sciences
1 orient prospective teachers in specific educational aspects of science e.g. aims and
objective of biological science, pedagogical analysis of contents in biological sciences,
methods bteading, evaluation
1 enable prospective teachers to be effective teachers in order to perform the required role
as a biological teach@nder Indian School conditions
COURSE CONTENT

UNIT -1

1 Nature, Historyscope andnterdisciplinary linkage of Biologidé&ciences

General Aims and Objectives of Biological Sciences

1 Facts and principles of Biology & its applications consistent with the stages of
cognitive development of learnersQrigin of life and evolution, biodiversity,
observation and experimentsBiological Science.

=

T Bl oomés taxonomy of educational objectives
1 Formulation of specific objective of Biological Science in behavioural terms
UNIT -2

Pedagogical Analysis

1 Meaning,importance and Steps Bedaggical Analysis
1 Pedagogical Analysis on the folng topics:

A Photosynthesis,

Human digestive system,

Food Chain,

Ecological Balance

> > > >



1
1

Respiratory System
Excretory

Circulatory

Hereditary and Environment

v > B

UNIT -3
Development of Instructional Material: Unit planning, Lesson planning, Preparation of
Teaching aidsDevelopment of Demonstration Experiments.
Development of Selfnstruction materials, Linear Programme
Teaching Strategies: Problem Solving, Investigatory approach, collaborative learning,
experimental learning
Micro Teaching Skills: Skill ofintroducing the Lesson, Skill of Questioning, Skill of
lllustration, Skill of Explaining, Skill of Stimulus Variation

UNIT -4
Concept of measurement and evaluation
Types of evaluationFormative, Summative, Diagnostic
Preparation of an objective type amchievement tesAttributes of a good Achievement
Test
Different types of Grading
Continuous and Comprehensive Evaluation

Task & Assignments: Any one of the following (10 marks)

il
il
il

Model of Food Chain
Model of Respiratory System
Model of Excretory System

1 Any other projedassignmengiven by the institution

SUGGESTED READINGS
1 Aggarwal, D. D. (2008). Modern Method of Teaching Biology, Karanpaper Books. New

Delhi.

1 Anderson, R.D. (1992). Issues of Curriculum Reform in Science, Mathematics and

T
T

T

Higher Order hinking Across the Disciplines: The Curriculum U.S.A: University of
Colorado.

Bremmer, J. (1967). Teaching Biology, Macmillan, London.

Buffaloe, N andThroneberry, J.B. (1972Principles of Biology University Press, New
Delhi: Prentice Hall of India Ltd

Carin. &Robert, S. (1989).Teaching Modern Science (5th edition). U.S.A: Merill
Publishing Co.



Green, T.L. (1965). The Teaching of Biology in Tropical Secondary Schools, London:
Oxford University Press.

Gupta, S.K. (1985).Teaching of Physical Science eco8dary Schools. New Delhi,
Sterling Publishing (Pvt. Ltd).

Heiss. E.D., Obourn. S., & Hoffman. C.W. (1985) Modern Science Teaching. New
Delhi: Sterling Publishing (Pvt) Ltd. Macmillian Company Press.

Heiss, Obourn.,& Hoffman. (1985) Modern Science indddary Schools. New Delhi:
Sterling Publishing Private Ltd.

Nayak, (2003). Teaching of Physics. New Delhi: APH Publications.

Pardey;,(2003). Major Issues in Science Teaching. New Delhi: Sumit Publications.
Passi, B.K. (276). Becoming a Better TeacheMicro Teaching Approach,
Ahemedabad: Sahitya Mudranalaya.

Patton, M.Q. (1980).Qualitative Evaluation Methods. New Delhi: Sage Publications.
Sharma, R.C. (2006). Modern Science Teaching .New Delhi: Dhanpat Rai Publications.
Siddifit, S. (1985). Teaching of Sciee Today and Tomorrow. New DeihDoba's
House.

Yadav, M.S. (2003) Teaching of Science. New Delhi: Anmol Publications.



COURSE:-IV & V (GROUP C) Opt. (ii): PEDAGOGYOF ECONOMICS

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) “Paper settewill set 9 questions in all, out of which students will be required to
attempt 5 questions.
i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shostvef
type questions of 4 marksakato be selected from the entire syllabus.
iii) Two long answer type questions will be set from each of the four units, out of|which
the students will be required to attempt one question from each unitaoswger type
guestions will carry 16 marks each.
iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to:

i develop an understanding of meaning, scope, aims and objectives of teaching of

Economics

get knowledge bdifferent methods of teaching

getknowledge of different devices, tauques and tools of evaluation

develop the skill of preparing lesson plan in subject

develop an interest in teaching of Economics

acquire knowledge of preseeconomic conditions in india

acquire desirable attitudes atm become effective instrument of economic change and

economic @velopment

become an effdive citizen and good consumer

acquire appropriate professional behawicand to develop ammitment to leading

profession

i train the students to use problesolving gproach in problemsetated to economy and
economics

1 demonstrate application of I.C.T. Treaching of Economics

= =4 =4 4 - -
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COURSE CONTENT
UNIT -1

Concept, Scope, Aims and Objectives of Teaching of Economics
1 Meaning, Nature and Scope of Econonassa school subject

1 Aims, dbjectives and values of Teaching Economics

1 Importance and role of Economics in Education

1 Values of Teaching EconomidBractical. Social & ultural



1T Bl oomés Taxonomy of objectives
i Statement of objectives in Behavioural Terms.

UNIT I

Pedagogical Analysi® Lesson Planning
1 Meaning,importance and Steps Bkdaggical Analysis
1 Pedagogical Analysis on the following topics:
U Wants and their classification
U Laws of return
U Population its Growth Pattern, Problems of over population, Dendity o
population
U National IncomeMeaning, Methods of Measurement.
9 Lesson planning: Need & Importance, Basic Elements & its Preparation

Learning Resources
1 Importance and Organization of Economics Club
1 Excursion and Economics Exhibitions
1 Organization of semars, symposiums and discussions
UNIT IlI
1 Development of Instructional Material
U Development and Designing of Curriculum of Economics
U Economics TexBook: Importance and criteria of selection
U Economics Teacher: Professional Competencies and Responsibilities
U Development/ Utilization of Instructional Aid€harts, Maps Graphs Tables,
Models Film Strips, T. V. Computer, Internet.
U Application of I.C.T. in Teaching of Economics.
1 Methods of Teaching :Lecture Method, Discussion Method, Survey Method, Project
Method& Inductive-Deductive Method
1 Skills of Teaching Skill of Introducing the lesson, Skill of Explaining, Skill of Probing
Questions, Skill of lllustration with Example & Skill of Stimulus Variation

UNIT IV
Evaluation
1 Meaning, Importance and Types of Evaluatioftaonomics
1 Types of tests: Essay type, short answer type and objective type.
1 Continuous and Comprehensive Evaluation: Meaning, importance & Process.

1 New approaches tossessmerit Question bank, Open Bodkxamnation & Grading
91 Construction oAchievemeniTesti Concept andbteps

Tasks & Assignments: Any one of the following (10 marks)
1 Market Survey and Report about Consumer Behaviour



1 Preparation of a Report on Programs run by Government relating to allewftion
poverty and/ or spread of education

1 Preparation of test items of an achievement test of economics.

1 Preparation of at least two teaching aids for teaching of Economics

1 Any other project/assignmegiven by the institution

SUGGESTED READINGS

Arora, P. N(1985). Evaluation in Economics. New Delhi: NRE

Kanwar, B. S. (1973)leaching of Economics. LudhianPrakash Brothers.

Lee, N. (Ed.). (1975). Teaching of Economics. London: Heinemann Education Books.
Sharma and Sexana (2002). Teaching of Economicga$ ublication Merut.

Siddiqui, M.H. (1993). Teaching of Economics. New Delhi, Ashish Publishing House.
Sidhu, H.S. (2000): Teaching of Economicsdhiana:Tondon Publications.

Singh, Y. K. (2008). Teaching of Economid&ew Delhi: APH Publishing Corption.
Tyagi, G. (2007). Teachingf Economics. Vinod Publishing House

Varshna, R. K. (1996). Teaching of Economics. Sahitya Publications.
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PAPER-IV & V (GROUP C) Opt. (iii) : PEDAGOGY OF COMPUTER SCIENCE

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

)] |Paper settewill set 9 questions in all, out of which students will be required to attg
5 guestions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 stwastver type
guestions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of whig
students wil be required to attempt one question from each unit. {aorsyver type
questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, studeéeachers will be able to:
1 develop understanding of the meaning, scope, aims and objecfivesaching of
computer science
1 acquaint students abamportance of computer science
1 develop understanding of the various skills, methods and procedures reduired f
teaching computer science effectively
1 describe instructional planning and development of relevant materialkféoedohing of
computer science
1 develop practical skills to organize various learning experiences rétatedching of
computer science
1 dewlop skills and competencies required for preparing teadhidwin teaching of
computer science
attain proficiency in using smartads room equipment effectively
perform pedagogical analysis of vargoconcepts in computer science
train the students tase problensolving approach iproblems related to daily life
develop competencies and skill for effectexaluation in Computer Science
COURSE CONTENT

UNIT -1

= =4 =4 4

Concept and Aims of Teaching of Computer Science

1 Concept Need and Scope of Computer Science.

1 Importance of Teaching of Computer at various stages in Indian Schools.

9 Introduction to computers

1 Input and Output and storage devices
A MS Office-2007 onwards (Word, Excel, MS Access, PowerPoint, Paint)
A Uses and Applications of computer



A Computer careViruses, Security and maintenance
1 General Aims and Objectives of Teachidgmputer Science
1 Bloom's Taxonomy of Educational Objectives
1 Writing objectives in terms of behawital outcomes of students

UNIT -2

Skills and Methods of Teaching Computer Science
1 Micro-teaching skills
A Skill of Introducing the lesson
A Skill of Questioning
A Skill of lllustration
A Skill of Explaining
A Skill of Stimulus variation
91 Preparation of Micro Lesson Plan
1 Methods of Teaching
A LecturecumDemonstration
A Laboratory
A Project
A Inductive Deductive
A Problem Solving
A

Advanced Methods of TeachingCML,CAl, Mobile Learning and Online

Learning
UNIT -3

Instructional Planning and Material Development
1 Unit planning and lesson plannirigreparation of Lesson Plan

1 Meaning, Importance, classification and preparatiomsifuctionalMaterial used for

Teaching ofComputer Science
Learning Resources

1 Text Books: Characteristics and Criteria for Selection of Computer Books with special

reference to Theory and Pti@al Books of Computer Subject
1 SelfInstructionalMaterial
1 Computer Assisted Instructional Material

1 Computer Science Laboratory: Planning, @iigation and its importance

UNIT -4
Pedagogical Analysis
1 Meaning,importance and Steps Bedaggical Analysis
1 Pedagogical Analysis on the following topics:
A Computer System
A Operating System



NetWorking

M.S. Windows

MS Office

Information Technology & Computers.

v > B

Evaluation

1 Evaluation inComputerScienceMeaning and Importance of Evaluation

1 Formative and Summatievaluation.

1 Diagnostic Testing and Remedial Teaching

1 Types of Tests used in Computer Science

Tasks & Assignments: Any one of the following (10 marks)

1 Preparation of Selfnistruction Modules fiothe Secondary School Students

1 Collection and Interpretation ofata regarding computer attitude of Government School
students.

Use online Evaluation Tools for measuring Soft skills.

Act as proctor for Computer literacy in peer teaching.

Any otherprojectassignment provided by the college.

UGGESTED READINGS

Singh, LC. (1977). MicreTeaching: An Innovation in Teacher Education, Department
of Teacher Education, New Delhi: NCERT.

Gill, N.S. (2001). Essentials of Computer and Network Technology. Khanna Book
Publishing Company.

Leon, A. M. (2001). Computer for everyordéew Delhi:Vikas Publishing house.

Intel. (2003). Intel Innovation in Education. New Delhi: Student Work Book.
Tanenbaum, A. S. (2009). Computer Networks. New Delhi: Pearson Prentice Hall.
Singh, Y.K. (2011). Tezhingof Computer Science. New DellAPH publication

Khandai, H. (2013).Teaching of Computer Science. New Delhi: APH publication.
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PAPER-IV &V (GROUP C)Opt. (iv): PEDAGOGY OF MUSIC

Time: 3 Hours Max. Marks: 100
(Theory: 80, Practicd: 20)

NOTE FOR PAPER SETTER

i) Paper settewill set 9 questions in all, out of which students will be requireg
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shostver
type questions of 4 marks each to be selected from the entire syllabus.

lif) Two long answer type questions will be set from each of the four units, out of \
the students wlilbe required to attempt one question from each unit. {aorsyver
type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to

develop interest fomusic

develop understanding of aims of teaching of music

develop competencies and skills for teaching of music

provide knowledge of different methods and techniques of teaching of music
understand lesson planning and evaluation aspects in teaching music
develop understanding & aesthetic setts®ugh music

enable pupil teachers to organize competitions and other practical activities

= =4 4 4 4 48 -9

COURSE CONTENT
UNIT 1

Music: Concepts, Aims and Objectives

1 Concept of Music, types and importance of Music in presegriario

1 History of Indian Music Ancient, Medieval and Modern period

1 Aims and objectives of Music as a subject in the School curriculum.

T Bl oomés Thadinstruationgbbjectivesn teaching of Music
UNIT 2

Teaching Skills, Lesson Planning, Notatiomnd Voice Culture of Indian Music

1 Micro-teaching skills: Meaning, Process, Utility, Merits, Limitations

A Introducing the Lesson

Questioning

Stimulus Variation

lllustration with Examples

Explaining

> > > > >



1 Lesson Planing: Meaning, Importance & types.

1 Possibilitiesof notation for Indian Music: Critical study of Bhatkande and Vishnu
Digamber Pulskar

1 Voice-cultureimportance in Indian context

UNIT 3

Teaching Methods, Qualities of Music Teachenotion and Rhythm, Aestheticsin
Indian Music

1 Methods of teaching Music
U Alankar- Geet Method
U Demonstration imitation Method
U Project Method
U Individual and Group Teaching Method
1 Qualities of Music Teachdbayak, Vadak and Avadyakkeomposer
1 Knowledgeand Importancef TaalMotion andRhythm and itdraining
1 Aesthetics inndian Music

UNIT 4
Instructional Aids, Textbooks, Classical Music, Evaluations
1 Meaning and Importance of Audigsual Instructional Aids in Teaching of Music
1 Textbooks: Meaningmportance of textbooks in teaching of Mus@ualities of a good
textbooks of Music
1 Importance of Classical Music, Suggess for the popularization ofl&ssical Music.
Evaluation in Music Meaning, Purpose, Importance, Evaluation DeviDesl, Written
and Practical
Tasks & Assignments: Any ore of the following (10 marks)
Tuning of the instrument related to the subjedhe students.
Collection of Musical documentdlotes, Newspaper and Magazines Articles cutting).
Preparation of Project Report on the legends of Music.
Preparation of low coséaching aids.
Any other projedtassignmengiven by the institution.
SUGGESTED READINGS
1 Elliott (2012). Fundamental of Musidlew Delhi: Prentice Hall of India.
1 Shah, S. (2006). Sangeet Shikshsgra:Vinod Pustak Mandir.
1 Khanna, J. (2003). TeachingMusic. Ludhiana: Tondon Publications.
1 Vasant (1998). Sangeet Vishaarad. Hathras: Sangeet Karyalaya.

=
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COURSE-IV & V (GROUP C) Opt. (V): PEDAGOGY OF FINE ARTS

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER
i) ‘Paper setters will set 9 questions in all, out of which students will be requir

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shostver

iii) Two long answer type questions will be set from each of the four units, out of

iv) All questions will carry equal marks.

attempt 5 questions.
type questions of 4 marks each to be selected from the entire syllabus.

the students wlilbe required to attempt one question from each unit. {zoreyver type
guestions will carry 16 marks each.

OBJECTIVES
After completion of the course, student teachers will be able to:

1
1
1

= = =

= =

understand the concepf ars
understand the correlation of fine arts with other subjects
develop awareness about educational aspelated to art education at thefdnal and
International level
develop imagination and sense of appreciation of arts and inteteathing of art
develop the skill of using various teaching methods tectiniques for teaching of fine
arts
prepare lesson plans for teaching of fants
COURSE CONTENT

UNIT -1
Art: Concept; Importance and scope of Art
Aims and objectives of teachirfyts
Roleof Art in dalily life and educatigrSocial and Cultural importance of Arts; Art as an
occupation
Arts and it relation with other subjects
Text books Criteria of good text book s in Arts, A critical appraisal of present text
books in Ats, suggstions for improvement
Principles of Art Balance; Rhythidarmony, Dominance perspective
Elements of Art; Six limbs of Indian Art (Shadanga); Fine Arts & society; Appreciation

of art
UNIT -2

Meaning, importance andeps of Pedagogical Analysis
Pedagogical Analysis on the following topics:

a) Line

b) Colour

c) Design



d) Composition
e) Still life
f) Land scape
g) Poster

1 Lesson planning ifrine Arts Need & Importance, Basic Elements & its Preparation
1 Audio- visual aids and their use in teaching of Arts
1 Importane of visits in Art Exhibitions & cultural Festivals

UNIT -3

1 Methods of teaching creative afts:
a) lecture cum demonstration method
b) Directobservation method
c) Method of imagination and free exgssion
d) Project Method
1 Skill Development
a) Skill of Art appreciation
b) Skill of observation
c) Skill of Imagination
d) Skill of Visual communication
e) Skill of handling the colours, brushes etc.
f) Skill of Art development in child at different stages

UNIT -4

1 Qualities and professional competencies of art teacher

1 Art room and its neesj equipments andecoration

1 Meaning, Importance and Types of Evaluation in Fine Arts

1 Evaluation of still life design, nature study and composition etc.

1 Continuous and Comprehensive Evaluatigieaning, importance & Process

Task & Assighments: Any one ofthe following (10 marks)

1 Composition: Human figures, Birds, Animals as per requirement of subject matter of

the composition in any medium.

1 Collage: Glazed paper/picture from magazine, other material suitable for collage .size of

paper . e . hal f sheet 150x 220.

1 Still life: Drawing and Piating of group of three / fousbjects with drapery in any
medium, sizeof paper is half sheeti.&.5 0 x. 2 2 0

1 Land scape (memory); Mountain trees; sky hutsS&te of paper is half sheet in any
medium.

1 Any other project given by the institution.

SUGGESTED READINGS
1 Chawla, S. S. (1986).Teaching of Art. Patiala: Publication Bureau, Punjabi University.



Efland, A. D. (1990). A history of Art Education: Intellectual and social currents in
teachinghe visual Arts, New York: Teachers College Press.

Goldstein, H. (1964). Art in everyday life, Calcutta: Oxford and IBH publishing
Company.

Khanna, S. (1992). Joy of Making Indian Toys, Popular science, New Delhi: National
Book Trust.

NCERT, (2006). Posiin Paper National Focus Group on Arts, Music, Dance and
Theatre, New Delhi: NCERT.

Vaze, P. (1999). How to draw and Paint Nature, Mumbai: Jyosna Prakashan.



COURSE:-IV & V (GROUP D) Opt. (i): PEDAGOGY OF PHYSICAL SCIENCES

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

) |Paper setter will set 9 questions in all, out of which students will be required to atte
guestions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shastver type
guestions of 4 marks each to be selected from the entire syllabus.

lif) Two long answer type questions will be set from each of the four units, out of whig
students wil be required to attempt one question from each unit. {aorsyver type
questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to:

1 acquaint them witltheteachings of physical sciences

develop awareness about developments in the area of teacHihgpamng of physical

sciences

understand the methods and skdf teaching physical sciences

develop competencies to teach at various lanelse Indianschool conditions

prepare a lesson plan

acquiring skills relating to planning the lessamsl presenting them effectively

develop scientific thinking in therabres, students and communities

understand the importance of educational technology for teachysicpl sciences

understand the techniques of evaluating science teaching and to construct an

achievement test to asséiss learning outcomes of pupils

1 estimate the facilities required for the organization andnte@ance of science
laboratory

1 understandhe special qualities of a science teadrat to acquire those qualities

1 acquire a favourable scientific temper todsscience teaching and values

=
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COURSE CONTENT

UNIT -1
Importance of Teachings of Physical Sciences
1 Nature, Concept & Scope of Physical&ues and its Place in the School Curriculum.
1 History of Physical Sciencesith special emphasis on Teaching of Physical Science
1 Aims andObjectivesof Teaching Physical Sciences.
A Differentiate between the terms O0Ai mso

a



A Aims of teachingPhysical Sciences at Middle, Secondary and Senior Secondary

stages.
A Bl oomds Taxonomy of educational objectiwv
A Instructional Objectives of teaching Physical Sciences at the schoolastadbeir

formulation

1 Physical Science Teacher: Qualities & Respulises.
1 Need for Professional Orientation.

UNIT -2
Approaches & Methods of Teaching Physical Sciences
1 Development of Teaching Skills through Micro Teaching (Probing Questions,
Introducing the Lesson, Explaining, lllustration with Examples, U§ihglkboard and
Stimulus Variation).

1 Methods of teaching Physical Sciences (Lecture cum Demonstration method, Project
method and Problem Solving method).

1 Aids, Equipments and Assistance in teaching Physical Sciences:
A Need and utilities of PhysBciences Laboratory.

Preparation and use of Teaching Aids.
Unit and Lesson Planning.

Popularization and Propagation of Physical Sciences through Science Exhibition,
Science Magazine, Science Trip and Science Quiz.

1 E-teaching of Physical Sciences usitaghnology for seearning and déaborative
learning of science

> > >

UNIT -3

Pedagogical Analysis of contents in Physical Sciences

1 Contents Analysis, Pedagogical Analysis and their comparison.

1 Study of items: Division of units into sulmits, Teaching requements, Instructional
objectives, Teaching strategies, Previous knowledge testing, Topic announcement,
Concepts of contents, Presentation, Teaching aids use, Demonstration experimental
verification, Thought provoking questions and Criterion based tests.

1 Pealagogical analysis of any one of the following topics:

A Atomic Structure

Energy and its types

Environment and Pollution

Water as a Universal Solvent

Transmission of Heat

Magnetism

Friction

DD > D> D> P



UNIT -4

Evaluating Outcomes of Physical Sciences Teaching

1 Indicators of Quality Learning anMlajor Issues in Classroom Learning with special
reference to Physical Sciences.

1 Concept of Test, Measurement and Evaluation.

T Differentiate between the terms OExaminat.

1 Qualities of a good test, Priptés and steps in construction of an achievement test, Blue
Print and Question Paper, Item analysis, Construction of multiple choice questions,
Diagnostic test, Remedial teaching in physical sciences.

1 Continuous and comprehensive evaluation, Formative surdmative assessment,
Grading pattern.

1 Selection of appropriate evaluation technique.

Task & Assigiments: Any one of the following (10 marks)

1 Preparation of Unit Plan and two lesson plans on any topic of Physical Science included
in the Science text boak secondary school.

1 Write Book Review on any two books in Physical Sciences.

1 Write Review on Science Exhibition, Science Trip, Science Fair, Science Fiction Movie
and Scientific Environment of Class.

1 Preparation of a unit/ achievement test on any topic by developing the Blue Print and the
test items conforming to the blue print.

1 Preparation of a model / tool / device based on any principle of Physical Sciences.

1 Any other projedassignmengiven by tle institution.

SUGGESTED READINGS

1 Gupta S.K. (1985. Teaching of Physical Science in Secondary Schools. New Delhi:
Sterling Publications (Pvt.) Limited.

9 Joshj D. (2012)Methodology of Teaching SciencBlew Delhi: Dorling Kindersley

(India) Pvt. Ltd.

Mangal S.K. (2009. Teaching of Physical Sciencégéew Delhi: Arya Book Depot.

Pandey2003. Major Issues in Science Teaching. New Delhi: Sumit Publications.

RadhaM.(2010. Teaching of Physical Science. New Delhi: Neelkamal Publishers.

Rahi A.S. (2012). Pedagogy in Physical Sciences anhdachers.U.S:Createspace

Publications.

SharmaR.C.(2006. Modern Science Teaching. New Delhi: Dhanpat Rai Publications.

Sonika R.(2012. Methodologyof Teaching ScienceNew Delhi: Dorling Kindersley

(India) Pvt.Ltd.

1 Sood J.K.(1992. New directions in Scienceefching. Chandigarh: Kohli Publishers.

1 Vanaja,M. (2010. Educational Technology. New Delhi: Neelkamal Publishers.
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COURSE:-IV & V (GROUP D) Opt. (ii): PEDAGOGY OF SOCIAL SCIENCE

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) Paper settewill set 9 questions in all, out of which students will be requireg
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 stastver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of
the students wlilbe required to attempt one question from each unit. laorsyver
type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, student teachers will be able to

T

=

initiate pupil-teacher tovariousconceptsandtechnology ofteaching ofSocial Studies
for promotion of National anthternational PeacandUnderstanding
have @& overviev and integrae the knowledge drawn from various source-History,
Geography, CivicsSociology and Economics
acquireknowledg and devel@ understandig abou the various pedagogichprinciples
involved in teachimg of Socid Studies
understandhe principles of curriculum developmentits transactio and evaluation
explain use of teaching aiésfectively in the classoom
develop lesson plan with the help of advanced technology and explain challenging
situations in the society

COURSE CONTENT

UNIT 1

Foundation and Context of Social Sciences

T

= =4 =4

Meaning, Nature and Scope®écial Scienceas a school subject
Aims and Objectives of teachirf@pcial Scienceat School level
Taxonomy and behavioural ObjectivesSacial Sciences

Values of Teachin@ocial Sciences

Correlation of Social Scienceswith History, Economics, Civics, Geography,
Sociology, Mathematics, Natural Science and Psychology

UNIT -2

Pedagogy & Lesson Planning

T
T

Meaning, importance and Steps of Pedagogical Analysis
Pedagogical Analysis on the following topics:



A Constitution ofindia
A Size, Location and Physical features of India
A French Revolution
A Population

A Democracy in the contemporary world

A Disaster Management

1 Lesson planning in Social Sciences: Need & Importance, Basic Elements & its
Preparation

UNIT -3
Curriculum, Teaching Learning Material and Skills of Teaching Social Sciences
1 Meaning, Importance and Principles of designing a good Curriculunsoaial
Sciences Critical Appraisal of the Existing Curriculum irSocial Sciences
Suggestions for impvement;Approachs of organizirg socid sciencs curriculum
logical,concentric,spirgthronological.

1 Teaching Learning MaterialTextbook & Reference Books, Documentaries, News
Papers, Maps, Community, Atlas, anddsources (Blog, World Wide Web, and &bc
Networking)

1 Skills of teaching Social Studies: Skill of Explaining. Skill of lllustration with
Examples, Skill of Reinforcement, Skill of Questioning and Skill of Stimulus Variation

UNIT -4
Classroom Processes and Evaluation iBocial Sciences
9 Classroom Processes: Discovery method, Discussion met@othputer Assisted
Instruction (CAI) Educational broadcasting and telecastirigtaging, Survey Method,
Field Visits, Concept Mapping and Story Telling.
1 Meaning, Importance and TypesEfaluation in Social Sciences.
1 Continuous and Comprehensive Evaluation: Meaning, importance & Process.

1 New approaches to AssessmérQuestion bank, Open Book Examination, Grading &
Credit System

1 Construction of Achievement TestConcept and Steps

Tasks& Assignments: Any one of the following (10 marks)

1 Understanding a slum in terms of its economics, subsistence, politics and historic
memories.

1 Study the transport needs of a community by analyzing different kinds of vehicles
people own in relation witgender and socieconomic standards.

1 Explore how cartoons, stamps, currency, magazines, globes and so on be used in
teaching of social science.

i Trace any consumer product from its raw form and how various factors of geography,
economics, politics and histoinfluenced it.

1 Any otherproject/assignmergiven by the institution.



SUGGESTED READINGS

Agarwal J.C. (1993 Teachig of Soda StudiesA Practich Approach Second
(Revisa Edition):Viaks Publishirg House.

Batra, P. (ed) (2010). Social Scienasarning in Schools: Perspective and Challenges.
New Delhi, Sage.

Dhamija, N. (1993). Multimedia Approaches in Teaching Social Studies, New Delhi:
Harman Publishing House.

Eklavya (1994). Samajik Adhyayan Shikshan: Ek Prayog, Hoshangabad, Eklavya.

GeorgeA . and Madan, A. (2009). Teaching Soci
Textbook, New Delhi, Sage.

Khan, S. U. (1998). History TeachiiRyoblems: Prospective and Prospect, New Delhi:
Heera Publications

Kochhar,S.K. (1998).Teachingf Social Studies New Delhi: Sterling Publishes Pvt
Ltd, NewDelhi.

NCERT (2006). Position Paper National Focus Group on Teaching of Social Sciences,
New Delhi, NCERT
NCERT Social Science Textbooks for classes<yYNew Delhi, NCERT.



COURSE-IV &V (GROUP D) Opt. (iii): PEDAGOGYOF COMMERCE

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER
i) ‘Paper setter will set 9 questions in all, out of which students will be required to at

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shiostver type

iii) Two long answer type questions will be set from each of the four units, out of whig

iv) All questions will carry equal marks.

5 questions.
guestions of 4 marks each to be selected from the entire syllabus.

students wil be required to attempt one question from each unit. laorsyver type
guestions will carry 16 marks each.

OBJECTIVES
After completion of the courséhe studenteachers will be able to:

T

=

gain insight onthe meaning and nature of Commerce for determining aims, and
strategies of teaching learning

identify and relate everyday esqpences with learning commerce

understand lesson planning and evaaratispects in teaching Commerce

apply the knowledge ianalyzing higher secondary Commerce contents interms of the
techniques and aids fdre purpose of teaching Commerce

understand the different types of curriculum, classroom management techniques and
technology in and of education to teachn@oerce

developinterests in knowig the recent development teaching methodology, and
technobgical developments in Commerce

be professionally competent to design pedagogical content knowledge to be imparted in
actual teachingearning systems

develop critical attitud to different types of learning resources and to use them for
becoming an informed and effective teacher

understand various tools and techni-ques
scholastic performance

become a selfcritical teacher oEommerce in modern day

COURSE CONTENT
UNIT-1

Foundation and Context of Commerce

T

Meaning, Nature and Scope of Commerce as a school subject.

1 Aims and Objectives of teaching Commerce at School level

T

Taxonomy and behavioural Objectives in Commerce.



1 Valuesof Teaching Commerce: Practical. Social &Cultural
1 Correlation of Commerce with Bogkeeping,Organisation of Business and Secretarial
Practice, Economics, Law, Sociology, Mathematics and Geography.
UNIT -2
Important Concepts, Pedagogy& Lesson Planning
! Undestanding terminology of Commerce: Book Keeping, Accountancy, Business
Management, EommerceM-commerce
1 Meaning,importance and Steps Bedaggical Analysis
1 Pedagogical Analysis on the following topics:
A Cash Book.
A Trade
A Advertisements
A Balance Sheet.
A GST/VAT Calculation
1 Lesson planning in Commerdéeed & ImportanceBasicElements&its Preparation

UNIT -3
Curriculum, Teaching Learning Material and Skills of Teaching Commerce
1 Meaning, Importance and Principles of designing a good Curriculum of Commerce
Critical Appraisal of the Existing Q@rriculum in Commerce, Suggestions for
improvement
1 Teaching Learning Material.extbook & Reference Books, BusinessDocuments, News
Papers andfesources(Blog, World Wide Web, and Sodiatworking

1 Skills of teachingCommerce: Skill of Explaining. Skill of lllustration with Examples,
Skill of Reinforcement, Skill of Questioning and Skill of Stimulus Variation

UNITT4
Classroom Processes anflvaluation in Commerce
1 Classroom ProcessePersonalized System of Instructig®SI), Computer Assisted
Instruction (CAI) Educational broadcasting and telecastifigtaing, Problem Solving
andHeuristic method.

Meaning,Importance and Types ofvBluationin Commerce.
Continuous and Comprehensive Evaluation: Meaning, importarie®&ess.

= = =

New approaches togsessmerit Question bank, Open Bodkkamination& Grading
1 Construction oAchievemeniTesti Concept and&teps

Tasks & Assignments Any one of the following (10 marks)
1 Visits to banks, ingrance houses, warehouse, tradatres, companies and other
business houses



T

Collecion of business documents, n@aper and magazines articles (cuttings), business
forms

Collection of elearning resources in Commerce.

Explore how cartoons, currency, newspapers, magazineamentaries etc. be used in
teaching of commerce.

Any other projedassignmengiven by the institution.

SUGGESTED READINGS

T
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Aggarwal, J.C. (1996)eaching of Commerce& Practical Approach. New DelMikas
Publishing House Pvt. Ltd.

Allen, O. C. and Fnacis, P.H. (988). Curriculum: FoundationsfiRciples andissues.
New Jersey: Prentice Hall.

Head, G. W. (1988). Commerce. London: Heinemann Professional Publishing.
Joyce, & Well, (2004). Moels of Teaching. U.K: Prenticea of India.
Khan, M. S. (1982 Commerce Education. New Delhie8tng Publishers Private dlt

Kochhar, S. K. (1992). Methods and Techniques of Teaching. New De#ringt
Publishers Private bt

Muthumanickam, R. (2004). Educational Objectives for Effective Planning and
TeachingChidambaram: Cyber land Publisher.

Rao, S. (2000). Teaching of Commerce. New Delhi: Anmol Publications Pvt. Ltd.

Singh,Y. K. (2009). Teaching of Commerce. New Delhi: APH Publishing
CorporationLtd.



COURSE- VI (A): READING AND REFLECTING ON TEXTS
(To beevaluated by the External Examiner)

Max. Marks{ 50

Distribution of 50 Marks will be
I. Sessional Work = 20 Marks
II. Practical Work at the time of exam= 20 Marks
lll. Viva -voce = 10 Marks

OBJECTIVES
After completion of the course, student teachers will be able to:

T

l
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Read and respond to variety of texts in different ways, may be personal, creative or
Critical.
enhance their capabilities as readers and writers by becoming participants in the process
of reading
get involved in the reading interactivélyndividually and in groups
become resources for one another
comprehend and think reflectively on spoken or written texts
read critically and analyze course readings, ideas presented in the class and experiences
in schools
write with a sense of purpose and for an auchben
learn to think together and develop metanitive awareness to become conscious of
their own thinking process

COURSE CONTENT

UNIT |

Reading as d_anguageSkill

il
1
1

acquisition of reading skills

reading for global and local comprehension

reading a widevariety of texts such as descriptive, narratives, conversations,
biographical sketches, plays, poems, letters, screenplays, reports, news reports

Attentive/Close Reading and Reflecting on Texts

T

Identify and select the texts :course text and beyond
U Understading the process of critical reading
U Ways of readig: prereading and post reading

UNIT 2

Developing Writing skills

1
T

Writing for specific purpose and specific audience
Experience the classroom process of Writing (including collaboration, editing)



1 Recognimg errors as part of learning process
1 Editing the written texts in terms of discoursed, syntax, morphology and writing
conventions.

Writing and Reflecting onText
1 Understand the concept of reflective writing
1 Distinguish Features of reflecting writin
1 Read, reflect, and think critically: recognize the benefits of reflecting on developing
teaching philosophy
1 Includes knowledge of types of texts: their structure, language features, word knowledge
and content knowledge acquired through learning and paregperience

Sessional Work(Any two of the following):

1 Read a book, a journal Article, or a chapter and write personal responses and
summarize

Prepare presentations on literary TEXAutobiography / ethnographic text

Beyond the textbook: reading comprehension and quésdioswers

Preparing a Vocabulary Book (50 words), with Meanings and Usage

Writing a book review and critically analyze the Content and Language of the text
Any other project/assignment given by thstitution.

= =4 =4 8 A

SUGGESTED READINGS

1 Agnihotri, R.K. and Vandhopadhyay, P.K. (ed.) (2000). Bhasha, bhubhashita or Hindi:
Ekanthsamvaad, New Delhi: Shilalekh.

T Anderson R. C. (1984) . Rol e of the Readero
memory. In R.C Andersg J. Osborn,& R. J. Tierney (Eds.), Learning to read in
American Schools: Basal readers and content texts. Psychology Press.

1 Butler, A. and Turbill, J. (1984). Towards ReadWiting Classroom. New York:
Primary English Teaching Association Corrigiliversity.

1 Grellet, F. (1981). Developing Reading skills: A practical guide to reading
comprehension exercise Cambridge University Press.

1 Mason, J. M. and Sinha, S. (1992). Emerging Literacy in the Early Childhood Years.
Applying a Vygotskian Modelof Learning and Development in B. Spodek (Ed.)
Handbook of Research on the Education of Young Children, New York:
Macmillan.137150.

1 NCERT (2005). National Curriculum Framework (NCF). New Delhi: NCERT.

1 Reading Development Cell, NCERT (2008).Reading foamey. New Delhi: NCERT.
Rosenblatt, Louise M. (1980). What Fact Does This Poem Teach? Language
Arts.57(4). Tompkims, Gail E. (1994). Teaching Writing: Balancing Process and
Product. Macmillan.

1 CaliforniaYule, G. (2006).The study of language. Delhi: Campei University Press.



1 Martin, Jr. B. (1987). The Making of a Reader: A Personal Narrative. In Bernice E.
Cullinan, Children's Literature in the Reading Programme. Michigan: International
Reading Association.

i1 Richards, L. and Theodore S..R1986). Appoaches and Methods in Language
Teaching: A description and Analysis. India: Cambridge University Press.



COURSE- VI (B): DRAMA AND ART IN EDUCATION
(To be evaluated by the External Examiner)
Max. Marks:50 ‘

Distribution of 50 Marks will be

I. Sessional Work = 20 Marks

II. Practical Work at the time of exam= 20 Marks
lll. Viva -voce = 10 Marks

OBJECTIVES
After completion of the course, student teachers will be able to
1 devdop and understanding of drama & ate scope and purposé art education and
artas the basis of education
exhibit basic understanding in art appreciation, art expression and art education
bring the arts into the centre of exploration, e.g. in visual arts: semiotics of the
image/film/play/music
explorethe adapve strategies of artistic expression
recognize the role of drama as education in the elementary school
learn to identify areas that are best suited for drama exploration
examine through chosen themes, how learning can take place in the classroomthrough
group drama exploration by a whole class of elementary school students
explore the role of the teacher as creative guide in learning that is drama driven
explare how art can enhance learning

= =
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COURSE CONTENT
UNIT 1

Understanding Drama and Arts in Education

f Meaning and Concept of OArté and O0Arts 1in
1 Understanding aesthe$ and its education relevance

1 Drama and Arts as Pedagogy of learning and developraaderstanding drama, Arts
(Visual & Performing Arts) and their importance in teachitearning of different
subjects at school level.

Range of art activities in drama

Experiencing, responding and appreciating drama

Exposure to selective basic skills required for drama

Drama: Facilitating interest among students: planning and implementing activities
Enhancing learning through drama for children with and without special needs:
strategies and adaptations

= =2 =2 4 A



UNIT 2

Media and Electronic Arts

T
1
1
1

1

Range of art activities in media and electronic art forms

Experiencing, responding and appreciating media and electronic arts

Exposure to selective basic skills in media and electronic arts

Media and electronic arts: Facilitating interest among siisde planning and
implementing activities

Enhancing learning through media and electronic art for children with and without
special needs: strategies and adaptations

Sessional work (Any two of the following):

1

1
il

Rol e Playing6é activity for historical /
the role of that personality to advocate his/her opinions/decisions/thought processes (for
example, Akbar, Hitler, Galileo, Bhagat Singh etc.)

Write a selfreflective essay on how this course on art will make you a better teacher

Learn and briefly explain how music notations are made. Submit a brief report OR learn
and explain the concept of composition in visual art. Submit a brief report. OR make
and submit a sample advertisement for a product OR Learn Mudras of a classical dance
forms and hold a session for the students on that. Submit photo report of the same OR
Carry out web search on Indian sculpture and submit a brief compilation

Organizingart, craft and music exercises with small groupsfollowed by discussions and
presentaon.

Observe an art period in a school and briefly write your reflections on it.
Any other projedtassignmengiven by the institution

SUGGESTED READINGS

il
1

Chawla, S.S. (1986). Teaching of Art. Patiala: Publication Bureau, Punjabi University.
Dodd, N and Winifred H. (1971/1980). Drama and Theatre in Education, Lundon:
Heinmann.

Efland, A. D. (1990).A history of Art Education: Intellectual and social currents
inteaching the visual artdlew York, NY: Teachers College Press.

Harriet, G (1964). Art in Everyday Life. Calcutta: Oxford and IBH Publishing
Company.

Khanna, S. and NBT (1992). Joy of Making Indian Toys, Popular Science. New Delhi:
NBT.

McCaslin, N. (1987). Creative Drama in the Primary Grades..Molnd In the
Intermediate Grades, Voll, New York/London: Longman.

Mishra, A. (2004). Aaphi KhareinhaiTalaab, Gandhi Peace Foundati8yEition.
Narayan, S. (1997). Gandhi views on Education: Bunigdksha [Basic Education],
The Selected Works of Gandfihe Voice of Truth, Vol 6Navajivan Publishing house.



1 NCERT (2006). Position Paper National Focus Group on Arts, Music, Dance and
Theatre, New Delhi: NCERT.

9 Prasad, D(1998). Art as the Basis of Education, NBT, New Delhi.

1 Sahi, J. and Sahi, R.(2009). Learning Through Art, Eklavya.

1 Shirley, G. (2000). Art, an A to Z guide. Franklin Watts: USA.

1 Vaze, P. (1999). How to Draw and Paint Nature. Jyosna Prakashan: Mumbai.
1 Ward, A (1993) Sound and Music. Franklin Watts: New York.



COURSE- VII (A) : CRITICAL UNDERSTANDING OF ICT
(To beevaluated by the External Examiner)

Max. Marks: 50

Distribution of 50 Marks will be
I. Sessional Work = 20 marks
Il. Practical Work at the time of exam= 20 Marks
lll. Viva-voce = 10 Marks

OBJECTIVES
After completion of the course, studeéeachers will be able to:

= =4 =4 4 -4 4 5 95 2

demonstate the use of ICT in Education

demonstrate the use of MS Windows and MS Office

prepare presentations in word and power point slides
demonstrate the use of ICThdiits integration in education
demonstratehte use ofnternet for teaching

use ICTs to develop digital portfolios in their teaching subjects
use effectively the ICTs and the pedagogies associated with them
use of smart classroom

use of electronic and projecting devices in teaching

COURSE CONTENT
UNIT -1

MS WINDOWS: Basic concept of an Operating System and its functintiegduction
of Windows & Basic components of a Window
MS Office: MS WORD, Introduction to a Word Processor, Basic components of MS
WORD and its operation
MS Power Point: Introduction teresentation Graphics, Basic components of MS Power
Point and its operations, Making Small Presentations
Basics of a presentation

A Creation of Power point Presentation

A Providing Aesthetics

A Slide Manipulation and Slide Show Presentation of the Slides
MS Excel: Introduction to Spreadsheets, Concept of Worksheets and workbooks and
their operationsPreparation ofVorksheets and workbooks

UNIT -2
Internet:Concept & Definition; Ways of using the Internet in instruction



1 Basic modes of use of the internetmail, file exchange, discussion groupsie-
conferencing (chat) and knowledge navigation

1 Classification of the modes: searching for information and exchanging information

1 Smart ClassroomConcept, Equipment, Organization, Operation & its importance in
teaching.

Sessional Work (Any two of the following):

Making a resume in MS Word.

Making of lesson plan in MS Word.

Making smallpresentations in MS Power Point.

Making of progress repedardand annual results in MS Excel.
Making of salary statement in MBxcel.

Making of projects using internet

Making of projects integrating internet and smart classroom
Any other poject/assignment given by the institution.

= =4 =4 4 -4 4 -5 -9

SUGGESTED READINGS

1 Cox, J. & Urban, P. (1999). Quick Courses in Microsoft Office, New D@&higotia
Publications.

9 Jain, Satish. (1990). Introduction to Computer Science and Basic Programming, New

Delhi: Prentice Hall of India.

Saxena, S. (1998). A first Course in Computer, New Delhi: Vikas Publications.

Sinha, P.K. (1990). Computer Fundamentsksyw Delhi: BPB Publications.

Tanenbaum, A.S. (1998). Computer Networks, New Delhi: Prehtadeof India.

Intel (2003). Intel Innovation in Education, New Delhi: Student Work Book.
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COURSE- VIl (B) :UNDERSTANDING THE SELF
(To be evaluated by the ExternaExaminer)

Max. Marks: 50

Distribution of 50 Marks will be
I. Sessional Work = 20 marks
Il. Practical Work at the time of exam= 20 Marks
Ill. Viva-voce = 10 Marks

OBJECTIVES
After completion of the course, student teachers will be able to:

identify their own potential

give conscious direction to their lives to taksponsibility for their actions

develop a holistic and integrated understandinp@human self and personality

develop the capacity for sekflection and personal integrati

develop the capacity for perspective taking and apgnegidifferent points of view

develop sensitivity towards needs of chil
experiences

develop the capacity &stablish peace within oneself

develop thecapacity to establish harmony within a group and methods of conflict
resolution

= =4 =4 4 -4 -

= =

COURSE CONTENT
UNIT 1

Knowing oneds True Potenti al

1 Concept of Self and Self Identity, S&bteem, Aspects of Development of the Inner
Self, SelfDevelopment Strategies

Personality: Determining a Distinctive Personality, Dynamic Approaches to Personality
Forms of seHexpression: Personal constructs, Social Constructs

Communication Skills, Soft skills

Self and Identity: AdulChild gaps

= =4 =4 -9

UNIT 2
Peace, Progress and Harmon

1 Locus of control

9 Stress Management and Techniques of Relaxation

1 Social Interaction and Group Influence (Social Bonds , Group Formation ,Cooperation
& Competition)

1 Methods of Conflict Resolutions and Group & Social Harmony

1 Yoga for Peace and HarmorBgreathing exercises, Meditation.



)l
)l
T
T

Sessional Work(Any two of the following):

Write a selfreflective journalapprox.600300 words).
Elaborate your own values towards self and society
Report on stress management techniques.

Any other projedassignmengiven by the institution

SUGGESTED READINGS

T
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Goel, B. S. (1988). Psych@nalysis and Meditation, Thil Eye Foundation of India,
Songpat, Haryana.

Snyder, C.R. (2011). Positive Psychology: The Scientific and Practical Explorations of
Human Strengths.&ge Publishers.

Topichik, G.S. (2008). Managing Workplace Negativity, PHI, Delhi.

Kaul, H.K. (2013). Yoga Asana for Everyone. Surjeet Publishers.

Hadfield, J. A. (1983). Psychology and Morals, Methuen & Co. London.

Charles, K. and Arul, V. (2015). Peaaed Value Education, Selvi Publishers.

Feldonan, R.S. (2009). Essentials of Understanding Psychology Seventh Edition, Tata
Mc Graw Hill, New Delhi.

Kubalker, R. (2015)Know your StressManage Your Stress, Neel Kamal Publishers.
Sheorron B. (2008). ThePresentation Skills Workshop, éitice Hall of India, New
Delhi.

Steve D. (2012). The Basics of Communication: A relational Perspective Sage
Publishers.



YEAR I

COURSE-l: KNOWLEDGE AND CURRICULUM

Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER
)] |Paper setters will set 9 questions in all, out of which students will be requin
attempt 5 questions.
i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 sh
answer type questions of 4 marks each to be selected from the entire syllabt
i)  Two long answer type questions will be set from each of the four units, g
which the students wibe required to attempt one question from each unit. 1.¢
answer type questions will carry 16 marks each.
iv)  All guestions will carry equal marks.

OBJECTIVES

After completion of the course, student teachers will be able to:
1 understand theoncept of knowledge and knowing

understand the different ways of knowing

understand the facets of knowledge

understand the epistemology of different philosophies

understand the concept of curriculum

understand the approaches of curriculum development

know various designs of curriculum

understand the importance of curriculum change

= =4 =4 8 -4 48 -9

COURSE CONTENT
UNIT 1

Knowledge: Key Concepts
1 Meaning of Knowledge and Knowinginds of knowledgeandSources of knowledge
1 Methods of acquiring Knowledge
Distinction Between
1 Information and Knowledgdelief and truthReasoning and Analysis
Different Ways of Knowing
1 Relative roles of the knower and the known in knowledge transmission and construction

9 Contribution of the teachers in assimilation and dissemination of inflomeatd
knowledge



UNIT -2
Different facets of knowledge and relationship, such as:
1 Local and University
9 Concrete and Absolute
9 Theoretical and Practical
1 Contextual and extual
9 School and Out of School

Culture and Knowledge

1 Role of culture in knowing

1 Ways ofknowledge rendered in to action
1 Emerging problems relating to knowledge
Epistemology of Indian Philosophies

1 Sankhya

1 Vedanta

Epistemology of Western Philosophies
1 Idealism Naturalism PragmatismandExistentialism
UNIT -3
Conceptual Framewak of Curricul um
1 Curriculumi Meaning, nature and its organizing curriculum components
1 Principles of curriculum construction
1 Bases of curriculum

Different Approaches to Curriculum Theory
1 Traditional approach
1 Learner driven approach
9 Critical approach
Curriculum Process and Different ways of Approaching Curriculum Theory
9 Curriculum as product
9 Curriculum as process
1 Participatory approach
UNIT -4
Curriculum Design Models
1 Discipline Centered Design, Learner Centered Design & Problem Centered Design
1 Components required in Cigulum Development
1 Curriculum Change: Meaning, Need and Factors affecting Curriculum Change

Tasks & Assignments: Any one of the following (10 marks)
T (Il ndian/ Western) Philosophyés branch of



)l
T

Evaluation of curriculum of®or 10" standard and submission of report
Any other project given by the institution.

SUGGESTED READINGS

T
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Agarwal V. & Bhatnager, R. P. (B¥). Educational AdministratiorMeerut: R. Lall
Book Depot.

Aggarwal, J. C. (1967). Education Administration, Sdh@wgarisation and Super
vision. Delhi: Arya Book Dept.

Aggarwal, J. C. (2003). Hnadblf Curriculum and InstructiorDelhi: Doaba Book
House

Aggarwal J. CCurriculum Development 2005:0Wards Learning without Burden and
Quiality d Education- An Evaluation

Awad, E. M., Ghazirj H. M. Knowledge ManagemerRHI Learning

Bhatia, K. K. & Chadda D. P. C. (1980). Moderrdiem Education and its problems.
Ludhiana: Prakash Brothers

Chopra, R. K. (1993)tatus of Teacher in India, NCERT

Gaind D.N. and SharmaR. P. Education Theoriesnal Modern trends

Goodland, J. (1979). Curriculum Enquiry the Study of Curriculum Practices. New York:
McGraw Hill

Hass, G. (1991). Curriculum Planning, A new Approach, Boston: Allyn Bacon
Hooer R.(1971). Curriculum: ContextDesign and Development, New York:
Longmans

Lawten, D. (1986). School Curriculum Planning, London: Holders and Stayhton
Menon, T. K. N. & Kaul, G. N. (1954). Experiments in Teacher Training, New Delhi:
Sterling Publishers

Nicholls, H. (1978). Developin@urriculum A Practical Guide, London: George Aleen
and Unwin

NCTE (2009). National Curricular Frameworlrf Teacher EducatiolNCERT, New
Delhi.

NCERT(2005) National Curricular Frameworkof School Education. NCERT, New
Delhi.

Payne, D. A. (1973). Cunulum Coalition: Commentaries on Purpose, Process and
ProductBoston: D.C. Heath

Reddy, R. B. (2007Xnowledge Management

Srivastava S. H. Curriculum and MethodsTeaching

Singh, R. P. (1990 Studies in Teacher Educatidsew Delhi: Bahri Publication

Singh, L. C.andSharma, P. C. (1995). &eher Education and the Teach¢ew Delhi:
Vikas Publishing House

Siddiqgi, M. A. (1993). h Service Education of Teachekew Delhi: NCERT

Yadav, K,Khandaik. Hand Mathur, Alnnovation In Indian EducationyStem



COURSE-Il: ASSESSMENT FOR LEARNING
Time: 3 Hours Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) Paper setters will set 9 questions in all, out of which students will be requir
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shostver
type questions of 4 marks each to be selected from the entireusylla

iii) Two long answer type questions will be set from each of the four units, o
which the students will be required to attempt one question from each unit.
answer type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the Gursethe student teacher witle able to

1 undestand the concept of assessment

understand the use of quantitative & qualitativdd@md techniques of evaluation
develop the skill in preparing, administering amwdhlysing diagnostic test
familiarizewith new trends in assessment

develop the skill necessary to comphbssicstatistical estimates and interpret the test
scores
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COURSE CONTENT

UNIT 1
Assessment, Meagement, Evaluation and Revised taxonomy
Concept of Assessment, Measurement, Evaluation and Examination.
Importance and Principles of Assessment.
Difference among Assessment, Measurement and Evaluation.
Examination as a tool for Assessment.
NCFO6s 2 0 06fAssassmerit for Learning
Revised Bl oomés Taxonomy( 2000) for I nstru
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Teacher as a facilitator in Assessment for Learning.
UNIT -2
Tools and Techniques
1 Characteristics of a good Assessment tool.
1 Assessmempproaches:

A Formative(Assessment for Learningnhd Summativg¢Assessment of Learnihg
A Quantitative and Qualitative



1 Tools of EvaluationObservation, Interview, Questionnaire, Rating scale, Checklist
and Cumulative Record

9 Selfassessment and Feedback
1 Planning and Preparatiaf an Achievementest (Including blugrint)

A Obijective Type Test
A Subjective Type Test
UNIT -3
New Trends and Issues in Assessment:
Semester System, Grading System, Credit system

Online Examination System, Question Bank, Open Book System
Flexibility in Examination, Exam on Demand

Diagnostic and Remedial Teaching for Qualitative Assessment.

Using ICT for Innovation in Examination: Administration and Execution.
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Issues in Assessment:

A Assessment at Different Stages
A Design and Conduct of Assessment

A CurricularAr eas t hat canét be Tested for
UNIT -4
Statistical Methods and Interpretation of Scores
1 Meaning, Need and Importance of Statistics in Educational Assessment.
1 Organization and Graphical Presentation of Data
1 Scales of Measurement.
1 Measures of Centrdlendency: Mean Median and Mode.
1 Measures of Variability: Range, Quartile Deviation and Standard Deviation.
1 Normal Probability Curve: Concept and Characteristics.
T Coefficient of Correlation: Spear manos
1 Percentile and Percentile Ra

Tasks & Assignments: Any one of the following (10 marks)

Project on: Online Exam and On Demand Exam.

Preparation of Diagnostic Test.

Preparation of Achievement Test and Its Analysis.

Preparation of Question Bank.

Preparation of Cumulative Record of GBieident during Teaching Practice.
Any Assignment provided by the institution.
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SUGGESTED READINGS

T

Aggarwal, Y.P. (2002). Statistical Methods: Concepts, Applications and Computation.
New Delhi: Sterling Publishers Pvt. Limited.

Anastasi, A. (1976). Psyclugical Testing. New York: McMillan Publishing Co., Inc.
Asthana, B. (2008). Measurement and Evaluation in Psychology and Education. Agra:
Agrawal Publications.

Bhargava, M. and Mathur, M. (2005). Psychometrics and Statistical Applications in
Educational ad Behavioural Sciences. Agra: H. P. Bhargava Book House.

Choube. P. S (1998). A Guide to Psychology Experiments and Statistical Formulas.
Agra: Vinod Pustak Mandir.

Ferguson, G.A. (1976). Statistical Analysis in Psychology and Education. Tokyo:
McGraw Hil Kogakusha Limited.

Guilford, J.P. and Fruchter, .B1970). Fundamental Statistics in Psychology and
Education. New York: McMillan Publishing Co., Inc.

Gupta, C.B. and Gupta, V. (1995). An Introduction to Statistical Methods. Kanpur:
Vikas PublishingPvt. House.

Lewis, R.A. (1979). Psychological Testing and Assessment. London: Allyn and
Bacon,Inc.

Mangal, S.K. (2002). Statistics in Psychology and Education. New Delhi: Prentice Hall
of India.



COURSE-Il: CREATING AN INCLUSIVE SCHOOL

Time: 3 Hours Max. Marks: 100

(Theory: 80 Internal: 20)

NOTE FOR PAPER SETTER

i) “Paper setters will set 9 questions in all, out of which students will be requir
attempt 5 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 4 shstver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of \
the students wlilbe required to attempt one question from each unit. laorsyver
type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, student teachers will be able to:

T
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understand the congeof exceptionality and inclusive education

acquaint themselves with the legal and policy perspectives of inclusive education
develop positive attitude towards children with special needs

use teaching strategies in the education of children with spegdbkn

use support services and partnership in teaching

incorporate innovative practices in the education of the children with diversities

COURSE CONTENT
UNIT -1

Concept of Exceptionality and Children with Special Needs

T
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Understanding diversities differences concept , characteristics and types of various
disabilities ( Visual, Hearing , Mental Retardation, locomotors and neurological
disorders, learning disability and multiple disability)

Concept, meaning and need of inclusive education

Transitionfrom segregation to inclusion

Principles of Inclusive Education

Models of Inclusion

UNIT -2

Legal and Policy Perspectives

T

International Declarations and Conventions:
A Salamanca statement and framework of action, 1994
A Educational provisions in the UNonvention on the rights of m®n with
disabilities (UNCRPD)2006



9 Constitutional Provisions
A Education of students with disabilities in NPE 1968, 1986, POA(1992)
A (PWD Act 1995), (RCI Act , 1992), (RTE Act 2009)
A Education in the national policy on disatyi]i2006

Role of Organizations for Education of Children with Disabilities
Rehabilitation Council of India (RCI)
National Institute of Different Disabilities
Composite Regional Centres (CRCs)
District Disability Rehabilitation Centres (DDRCSs)
Non VoluntaryGovt. Organizations (NGOS)
UNIT -3
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Special Needs & Inclusion

1 Special needs in terms of learning experiences in the context of disabilities and their
learning styles

1 Schools awareness and readiness for addressing learning difficulties

1 Concept of an inclus&s school infrastructure and accessibility, awareness and positive
attitude towards disability, human resources, whole school approach

UNIT -4

Practices and Support System for Inclusive Set up

1 Pedagogical Strategies to respond to individual needs of learners in classroom: Peer
tutoring, cooperative learning strategy, social learning, Buddy system, Reflective
teaching, Multisensory teaching

1 Support Services and Partnership in Teaching: Deveaigmsitive relationship between
school and home. Teaching andteaching personnel : Parents and teachers, teacher
and special teacher, Team of teacher, Parents, Special Educator, Speech therapist,
physiotherapist, occupational therapist aotginseloy Professional training of teachers
in inclusive schools

1 Assistive and Adaptive Technologies in Inclusive @et ise of ICT, Equipments and
others technologies for different disabilities

Tasks & Assignments: Any one of the following (10 marks)

1 Prepare a Rept on school readiness for addressing Children with special needs.
1 Record Keeping & Maintenance of Education of Children with Special Needs

91 Any other project given by the institution

SUGGESTED READINGS

9 Adrian, A. andJohn E. (1998). Educang children with special needdfNew Delhi:
Prentice Hall



Alur, M. and Buch, M (2010). The Journey for inclusive Edtioa in the Indian
subcontinentNew York: Routledge

Baquer, A and Sharma, A (1997). Disaility: Challenges Vs Response€£an
Publishing

Bartlett, L. D., Weisentein, G.R(2003). Successful inclusion for educational leaders.
New Jersey: Prentice Hall

ChaoteJ.S. (991). Successful mainstreamimdgw York: Allyn & Bacon
Daniels,H. (1999). Inclusive Educatiohondon: Kagan

Deiner, P.L. (2000)Resource for Teaching Children with Diverse Abiliti€orida:
Harcourd Brace & Company

Dessent, P. (1987Making Ordinary School Specialessica Kingsley Publishing

Gargiulo, R.N. (1987). Special Education in Contemporary Society: An Introduction t
Exceptionalities. Belmont: Wadswort Publication

Gathoo, V. (2004). Curriculum Strategies & Adaptations for Children Wigaring
Impairement. New DelhiKanishka Publishing

Giuliani, G.A. and A.M. (2002). Education of Children ith Special Needs: From
Segregation to Inclusion. New Dell$age Publications

Mathew, S. (2004). Education ofh@dren with Hearing Impairment. RCI, New Delhi
Kanishka Publications

Mangal, S.K. (2011). Educatirigxceptional Children. New DelhPHI Learning Private
Limited.



COURSE- IV A: LANGUAGE ACROSS THE CURRICULUM

Timel:30 Hours Max. Marks: 50
(Theory: 40, Internal: 10)

NOTE FOR PAPER SETTER

) |Paper setters will set 5 questions in all, out of which students will be requir
attempt 3 questions.

i) Q. No. 1 will be compulsory and will carry 16 marks. There will be 2 stastver
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the two units, out of \
the students wilbe required to attempt one question from each unit. laorsgver
type questions will carry 16 marks each.

iv) All questions will carry equal marks

OBJECTIVES

After completion of the coursstudenteachers will be able 1o
enhance knowledgacquisition through LAC Approach
understand the different roles of language

use language in all domains , in each learning activity in school
create a link among different subjects through language learning
use multilingualism as a strategy in ttlassroom situation

study authentic literary and noliterary texts

appreciate different dialects & registers of language

develop an insight into the symbolic relationship between curriculum, syllabus and
textbooks

understand different language skills &ys to develop these
develop creativity among learners
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COURSE CONTENT

UNIT 1

Introduction to Language across theCurriculum Approach
1 Meaning, need and benefits of LAC Approach
1 Respective roles of Content Subject Teachers and Language TeachersApp®a@ch
1 Language learning & Learning through Language General Classroom Language
1 Functions of Language in Classroom Learning
Language Acquisition and Language Learning
1 Nature of Multilingualism : Differential Status of Indian Language Classroom
1 Multi -Cultural Awareness & Language Diversity



1 Relationship between Language and society: Identity, Power and Discrimination
1 Multilingualism as a Resource & a Strategy

Language Discourse in the Classroom

1 General Classroom Language

1 Classroom Instructions and Largge Learning

1 Use of Literature across the curriculum

1 Role of Questioning & Discussions in the classroom

UNIT -2
Listening and Speaking as Essential Communicative Skills
1 Processing and Enquiring Information
1 Listening and Speaking to Interact: dialoguerngtiling, poem,
1 Recitation, Short play
1 Respond to Style, Tone and Registers of language

Reading to Learn and Understand

1 Scanning, Skimming and Extracting relevant information from the books

1 Understand the meaning in reference to context

1 Schema Theory; Text structures, & reading in content areas

Writing to Learn and Understand

1 Linkages between reading & Writing

1 Learn to write reportgeviews, essays, notices, letters and creative writings
1 Presentations of selected papers, questions and answers

Tasks & Assignmerts: Any one of the following (5marks)

Prepare a report on any one of the following

Write a Book review considering the followingipts

Use of different registers of Language

Technical aspects of Language

Meaning conveyed in the Text

Design a Newsletter on the Basis of Academic &dDaicular Activities held iryour
College.

1 Any other project given by the institution
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SUGGESTED READINGS

1 Agnihotri, R.K.(1995).Multilingualism as a classroom resource. In K.Heugh, A. Sieruhn
and P. Pluddemonn (Eds.) Multilingual Education for South Africa. Johannesburg,
South Africa: Heinemann-3.



Editor T.E., Content and Language Integrated Leaggnifihe British Council, 20
September 2006.Forum for Across the Curriculum Teaching,
http://www.factworld.info/

Hayes J. H. (2006) Active Literacy Across the Curriculum: Strategies for Reading,
Writing, Speakingand Listening, Eye on Education

Kelly, K. A. New Challenge for Chemistry Education, Volume 32 No.5, September
October 2010.

Peachey N.(2003)Contentbased hstruction, The British Council.



http://www.factworld.info/

COURSE:IV (B): UNDERSTANDING DISCIPLINES AND SUBJECTS

Time: 1.30 Hours Max. Marks: 50
(Theory: 40, Internal: 10)

NOTE FOR PAPER SETTER

i) ‘Paper setters will set 5 questions in all, out of which students will be requir
attempt 3 questions.

i) Q. No. 1 will be compulsory and will carry 8 marks. There will be 2 shostver
type questions of 4 marks each to be selected from the entire syllabus.

i) Two long answer type questions will be set from each oftwleunits, out of
which the students will be required to attempt one question from each unit.
answer type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

After completion of the course, student teachelisbe able to
describe the characterissiand nature dfisciplinarity
discuss paradigm shift in the nature of disciplines
explainthe natue of education as a discipline

examine issues related to educataminterdisciplinary knowledge
discuss the emerging issaéschool and Teacher education
understand the uaitiple perspective of pedagogy
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COURSE CONTENT
UNIT 1

The Doctrine of Disciplinarity

1 Meaning ,characteristics and nature of Academic disciplines

T Teacher 6s Subj eanddisciglinatitye r knowl edge

1 Alternatives to Disciplinarity

Paradigm shifts in the nature of Disciplines

1 History and origin of Pedagogic SubjecBhilosophical, Sociological & Educational
Perspective

1 Understanding subject, interdisciplinary, multidisciplinary an@ngdisciplinary
approach within different subjects.

UNIT 2
Education as Interdisciplinary knowledge
1 Critical analysis of education as a discipline/area of study.
1 Education as a socially contrived system influenced by different factors.



1 Interdisciplinary nature of education; relationships with disciplines/subjects such as
philosophy, psychology, sociology, management, economics, anthropology etc.
connecting knowledge across disciplinary boundaries to provide a broad framework for
insightful construction tknowledge.

Theoretical Perspective of Education

1 School educatioih contemporary challenges

1 Linkage between education and other development sectors.

1 Emerging dimensions of school and teacher education.

1 Knowledge and pedagogy

Support system of Elucation

1 Reconceptualism of learning resourdetextbooks, workbooks, multimedia, etc.
1 Monitoring and evaluation of schools

Task and AssignmentsAny one of the following(5 marks)
9 Critical analysis of a curriculum/syllabus of particular schsudiject
1 Evaluate dextbook of secondary class with reference to its adequacy and in achieving
expected learning outcome

SUGGESTED READINGS

1 Bonrs, J. A. (2001). Cultural diversity and Education. Foundations curriculum and
teaching (4 Ed) Boston: Allyn and Bacon.

1 Bruner, J.S. (2006). In search of pedagogy. Vol. | and Vol. Il (The selected work)
Routledge.

1 Bruner, J.5(1960. The process of education. Candge: Harvard University Press.

1 Das, M. (1999). Sri Aurobindo one Education. NCTE, New Delhi.

1 Deng, Z. (2013). Schoalubjects and academic disciplines. In A. Luke, A. Woods, & K.
Weir (Eds.), Curriculum, syllabus design and equity: A primer and model. Routledge.
Dewey, J. (2004). Democracy and education. Courier Dover Publications.

1 Goodson, I.F., and Marsh, C.J. (2005{udying school subjects: A guide. Routledge

Hall, C., and Hall, E. (2003). Human relations in education. Routledge.

Krishnan A. (2009). What are Academic Disciplines? University of Southampton ,

NCRM E Prints Repository

eprints.ncrm.ac.uk/783/1/what_ earacademic_disciplines.pdf

NCERT (2005). National Curriculum Framework

NCERT (2006). Teacher education for curriculum renewal.

NCERT Report (2010) National Curriculum Framework.

NCTE (2009). National Curriculum Framework for teacher educators, New Delhi.

Ram, S. (1999) Current issusteacher education, Sarup and Sons Publications, New

Delhi.
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COURSE-V (A): GENDER, SCHOOL AND SOCIETY

Time: 1.30 Hours Max. Marks: 50
(Theory: 40 Internal: 10)

NOTE FOR PAPER SETTER

)] ‘Paper setters will set 5 questions in all, out of which students will be requir
attempt 3 questions.

i) Q. No. 1 will be compulsory and will carry 8 marks. There will be 2 shosiver
type questions of 4 marks each to be selected from the entire syllabus.

iif) Two long answer type questions will be set from each of the two units, g
which the students wilbe required to attempt one question from each unit. 1.4
answer type questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

After completion of the coursstudent teachers will be able to:

1 develop basicunderstanding and familiarity with key concepgender, gender bias,
gender stereotype, gender parity, iggand equality and patriarchy

1 understand some important landmarks in connection with gender and education in
historical and contemporary period

1 learn about gender issues in school, and its intersection with céesdse, religion and
region

1 become aware of the processes of socialization at home and school @mitshaping
factors in personalitjormation of the schoedoing child (in Indian cotexts)

Treflect on oneb6s aspirations and possibil
agency as a Otrealcth,erads vaelOlprasf ess sGlhobuman be

COURSE CONTENT
UNIT 1

GenderIssues
1 Gender and patriarchy, Gender bias, gender stereotypauity and equality in relation
with caste, class, religion ethnicity, disability and region.
9 Historical backdrop: some landmarks from social reform movements
9 Theories on gender and education: Application In Indian context
a) Socialization theory
b) Gender diference
c) Structural theory
d) Deconstructive theory
1 Gender Identities and Socialization Practices infamily, schools and other formal and
informal organization



1 Teacher as an agent of change
UNIT 2

Understanding the nature and processes of socialization

1 At home family as a social institution, parenting styles and their impact, transmission of
parental expectations and ves

1 Socialization and the communitypeighborhood, extended family religious group and
their socialization functions, mutual dependence of arahsociety

1 At school: impact of entry to school, relation between school and society, value
formation in the context of schooling {role of schooling in developing national, secular
and humanistic values}

1 Understanding interface between home, communitysahdol.

Tasks & Assignments:Any one of the following (5marks)

1 Field visit to schools, to observe the schooling processes from gender perspective

T Collection of folk | oreb6s reflecting soci a

1 Any other project given by the institution

SUGGESTED READINGS

1 Havinghurst, R. (1995). Society and educat®oston; Allyn and Bacan

1 Inkeles, A.(1987). What is sociology? New DelhPrentice Hall of India.

1 M.H.R.D. (1990). Towards annfightened and human societjdew Delhi Dept. of
Education.

1 Kamat, A.R.(1985). Education and social change in Indianbat Samaiya Publishing
House.

1 Maunheim,K.(1962). A Introduction to Sociology of dtication London: Routledge
and Kegan Paul.

1 Pandey, K.P. 1983). Perspectives in Social Foundations of Educat@mziabad
AmitashPrakashan

1 Bussolo (2009).Gender Aspects of the Trade and Poverty Nexus: A Mamm
Appraoch (English): Palgrans Mac Millan U.K.

1 Geetha,V. andRevathi.A.(2011). The truth About Me: A Hijra Life storyPenguin
Pubishing Group.

1 Raimedhjl. (2015). My Half of the sky. Sage Publications India Pvt. Ltd.

Tendon N. (2008).Feminism: A paradigm Shift. Atlantic Publisher.

1 Mathuy A. (2007). Gender and development in India 01. Gyan Book Pvt. Ltd.
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COURSE-V (B) Opt. (i): WORK EDUCATION

Time: 1.30 Hours Max. Marks: 50

(Theory: 40, Internal: 10)

NOTE FOR PAPER SETTER

i) HPaper setter will set 5 questions in all, out of which students will be requirg
attempt 3 questions.

i) Q. No. 1 will be compulsory and will carry 8 marks. There will be 2 shostver type
guestions of 4 marks each to be selected from the entire syllabus.

i) Two long answer type questions will be set from each ofwoeunits, out of which
the students wilbe required to attempt one question from each unit. laorsgver type
questions will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES
After completion of the course, student teachers will be able to
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define the concept afork education

understand the historical perspectives of work education
develop proper attitude towards wa#tucation

apply the strategies for promoting work education programme
assess and evaluate work education and its related activities

COURSE CONTENT
UNIT -1

Work Education : Meaning, Scope & Objectives

Recommendations of Secondary Education Commission, Kothari Commission,
National Policy on Education, Programme of Actwith reference to work education
Place of Work Education at School Level

Criterion for the selection of work education in schools.

Principles of management of work education in schools, Role of Principal & Teachers
Concept of Multipurpose schools and its role in work education.

UNIT 2
Strategies for promotion of Work Education: Fieldsits, Discussion, Lecture,
Computer Aided Instructions, Surveys.

Need & Importance of Instructional Material and its types required for Work Education
Role of Centre and State Govt. regarding work education.
Work Education and Economic development.

Problems and suggestions for improvement of work education.



1 Evaluation: Guiding principles of Evaluation, Evaluation Tools: Observation, Oral test,
Work sheet, Check list.
Tasks & Assignments: Any one of the following5 marks)
1 Report of vsit to a placeof any small scale industry.
1 Prepare a report on different work education programmes running in the school
1 Any other task/assignment given by the institution.

SUGGESTED READINGS

1 Aggarwal, J.C. and Aggarwal, S.P. (198Vhcational EducatiomNew Delhi: Doaba

House Publishers.

1 Prakash, V and Biswal, K. (2008). Perspective on Education and Development,
Revisiting Education Commission and after, Shipra Publications
Rashtriya, T. (2005 ocational EducationNew Delhi: APH Publishing Corporation,
Report ofSecondary Education Commission (19523).
Report ofKothari Commission Report (196466).
Report of National Education Policy 1986.
Sharma, A. P. (1984)Contemporary Problems of Education, New Deldikas
Publishing House Pvt. Ltd.
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